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The study's purpose was to develop a valid. instrument
for evaluating residential outdoor education centres in Canada. Using
published ard unpublished literature, a preliminary instrument
consisting of 206 criteria was constructed. Twenty-five recognized
Canadian experts in residential outdoor education were randonmly
selected from 3 subsample areas (the Maritinmes, Quebec-Ontario, and._
Hestern Canada); these were asked to act as jurors. To validate the
preliminary instrument, the jurors were sent a copy of the instrument
with instructions to rate each criterion on a 7-point scale:
essential, very desirable, desirable, acceptable, guestionable,

. unacceptable, not feasible, and an eighth scale, not agplicable.
- Twenty jurors (80 percent of the total number) responded. of the 206
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‘criteria, 3 were excluded because their average ratings were lower

than the required 4.0 and 1 because of the jurors': comrents. The.
ovérall average rating of the 202 criteria retained in the instrument
was. 6.0 or very desirable. The final instrument was given a 6-point
scale which included: met completely, great degree, moderate degree,
small degree, not met to any degree, and not applicable. In addition,’
lthe average rating received from jurors for each criterion was
included immediately following that criterion in the body. of the’
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ABSTRACT

—Pm . * [N
| In th.is descriptive study the problem was to develop a va.ZLid
-instrunent for eva.luating residential outdoor educgtion centres in

"\ g,

Canada, . . S - i B . ."‘"‘«'.».

[
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Procedure -~ - . . o e

A preliminuy instrument was constructed using published and

o lmpubliahed litera.ture. 206 criteria for evaluating residential

outdoor education centres in Canada were contained in the instrument.
No criterion was included unleu it was mentioned by at least two .
authors.. | - " ' ’

A list of recognized Cana.dia.n experts in residential outdoor /,
education was.prepared and tbese persons were asked if they vould |

_&assist with the study. ‘

“A random ae.lection of ¢ \yen\( i‘ive experts from three subsa.mple _
e.reas, the Ma.ritimes, Quebec=-Ontario End\Western Canada, was made end
these people were asked to act as'jurors. N ' |

To validate the prelimina.xy instrument th\ﬂurors were sent a

- copy of the instrument with inst ructions to rate ea.ch crite\0n~on 8
seven point scale: essential, very desira.ble, desirable, acceptable, T~

oy - s

questionable, unacceptable, not feasible, a.nd an eighth scale, not

‘gpplicable,
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Results

" kTwenty_\}j‘h.{prs or eighty percent of the total number of jurors
replied within the deadlines set. A teble giving the number of jurors
v

/ selecting each rating, the mean ré.ting fox: each criﬁerion, and whether

included in Chapter U of this study.
Findings / . | -
| _0f_the 206 criteria three criteria were excluded because their
. . \ L . B
. average ratings were lower th required 4.0, One criterion was

' excluded bece.usé oﬁ qomments by Jurors. The overall averagé rating of .

st

‘the 202 criteria retained in the instrument was 6.0 or very desirable.

1

Chapter 5 included a discussion of findings and the final

‘ validated instrument. This final insirument was given a six point

~~.

scale which included: met completely,'grea.t degree, moderate degree,

small degree, not met to any degree, and not applicable. In addition,
the a#erég,g rating received from jurors for éach criterion was included

immediately following that criterion in the body of the instrument:

iv
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./ or not the criterion was acceptable for inclusion in the instrument was
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Chapter 1 L
‘ 7
INTRODUCTION | o ¢
Educators bave recognized that outdoor education cen: - e

Offer meaningful léarning situations which should be an
’ important part of every child's education
Provide an opportunity for direct learning experiences which . .
can enrich the school curriculum in all subject areas o .
Stimulate students' curiosity and permit them to discover the -
\ excitement and satisfaction of learning out-of-doors
Enable pupils to develop new interests and skills which can
provide a basis for a lifetime of creative living
~ Help them discover the important relationship that can and
should exist between classroom instruction and outdoor learnlng
Give them a much broader knowledge of ecological prlnclples and
their relationship to our quality of .life
Provide excellent opportunities to examine through personal
. experiences many of our present social and cultural values oL
Help pupils to develop a better,undersiandlng of themselves, .
their teachers, and their total education.*-

Outdoor education is a method of education and can vary from a
short field'trip to an extended residential situation. This study deals
with residential outdoor educatién.which includes most other levels of

e outdoor education. The use of res1de1t1al outdoor educatlon by egyca-

tors has been increasing rapidly in recent yearse. : /

Educational leaders, seeking more opportunlties to provide real.
and direct learning experiences for chlldren, have found that many
things can be learned best in a camp setting. The acceptance of e '
this principle by educators, coupled with the popularity of outdoor
activities has given 1mpetus to the development of a substantial T, é%-
number of school programs.< ' . ™

The Research Department of the Metropolitan Toronto School Board

stated in a recent publicstion after they had thoroughly reviewed

available literature that "the technical and evaluative studies were




. research and reviéw of litgrature.

v
7’

designéd more to elicit funds than to describe or evaluate objectively

outdoor educationeal progrgms’3

- A similar conclu51on was reached by the 1nvest1gator who had

-

placed parf\cular interest and’ stress upoqa evaluative studies during his
STATEMENT OF PROBLEM

.The problem of this study was to develop a valid instrument for
evaluating residentiel outdoor education ;entres in Canada. Sub~

problems would include format of the instrument, selection of criteria;

and actual validation of criteria and format.
NEED AND SIGNIFICANCE OF THE STUDY

Rudimentary guidelines for residential outdoor education

centres* are available in Canada. However a validated instrument was

required that would assist in the:
| A. evaluation of operational "centres"
B. develoﬁment of proposed "centres*
C. establishment of priorities for the improvement of existing
| "centres," . - i

To determine if a~alid }nstrumena for evaluating residential
out@oor education centres in Canada had been developed bbth in the past
and ﬁore»recpntly the literature and reseafch in the area of outdoor
educatign was reviewed cargfully; VNo evidence of published research in

the evaluative area in Canada could be found. - The investigator wrote to

*¥llereafter referred to as "centres.,"

1ule
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vqowledgeable persons who were current in their 1nformat10n on outdoor
education and re81dent1al outdoor educatlon centres in C%pada. Two
questions. asked of these people includ

1. Do you know of any s1mI1ar mecent studles of*this-type that

have been canr;ed out? /

2. Do you think there is a need of such a validated instrument.

of this kind? _ |
Professor John Paeémore,.of the'Uhiversity of Toronto, completéd «

and publxshed results of a cross=Canada tour includlpg all prVlnces and .
territ ories durlng wh1ch he v1s1ted with kneyledgeable Canadians in i
outdoor eduoatlon and env1ronmental studies. Uponvhls return/he dis-

1' trlbuted a survey questlonnalre th:oughout Canada on outdoor eddcation

-

.and envirormental studies.‘ This study was carried out under the 1

.

suspices of the Canadian Education ASS§Ciation with the support of a /'

travei grant by Imperial 0il Combeny. Professor Passmore's letter of;
support for this study is coﬁtained 15 Apé;ndik A. °

Mr.vReg Ho hton, a Dome Teaching Fellowsﬁig,winner and
repehtly named'Supe isor of OqtdoorfEauéation'and Tours fo; the Calgary
Board of Educationteupported this study and his ;etter‘aleo appeers in

Appendix A,

DELIMITATIONS OF THE STUDY °

o

The study was delimited to the development of a valld 1nstrument IR

for evalua51ng res1dent1al outdoor educatlon centres in Canada. ' .




..

-/ LIMITATIONS OF THE STUDY

.‘A limitation of the study was that validity of thé/instrument
was not statiséiéall& Calc;lated; a content validation based upon the
opinions of a jury of experts was used: However, this method is an
acceptable means of* validation and should not influence the effectivé-
ness of the instrume?t'v

Another limitation sf the study was that criteria may be mis-
ihte;pfeted by, the 5ﬁro?s. This prbflem was .alleviated by 'a thorough
pilot study by twelve éersons ranging from a profeé;ional thésis typist
to recognized knowledgeabie individuals in reSidentiél outdéor eduéatiog
. many gf whom had been recommended as jﬁrors. Followiné the pilot'study

and;ﬁﬁoﬁ réVision pf the instrument ahd criteria a sub ﬁilét>s£udy by
_three pefsons was carried out and furthe;.revisions were made. |
A limitation méy 've‘occurfed beca&se of the rat%ng scale
selected for the criteria. ;Eight’choices were given the jurors and the
; ;;sk was'that‘oﬁé'ihdividual may see'a'part§cular scale, for example,
"very désirable" much differentiyAfrom another individual. Indications
are fhat this limitétion is‘ovércome when the group exceeds twenty.

Twenty-five jurors were selected, and twenty responded.
y _

DEFINITIONS FOR THE STUDY

~ Outdoor Education: education ig, about, and for the putdoors.h
Residéntial Outdoor Education Centre: is -designed for an

extended zuvhouf~ardéy experien;é in the out-of-doors.5

/
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Chapter 2 -
: \
, .

| REVIEW OF LITERATURE |
/ |
In obtaini?é knowledge and understarnding required to develop a i
. _ C |
valid instrument to evaluate residential outdoor education in Canada the |

investigator reviewed maﬁy articles, books, theses, ﬁamphlets, and
, ~ . t

e

papers both publlshed and unpubllshed. In addition, the investigator 1
|
|
|

relled on many aspects of h1s personal knowledge -and experlence and’ much

personal dlscuss1on with experts in the field. . T
- DEVELOPMENT OF AN EVALUATIVE INSTRUMENT

+

An evaluative instrument should be developed by using cfiteria
end prihciples_that lead to a valtd'study and in addition.it‘should be
acceptable to members of the academic community. -
Best stated that descrlptZte or survey research should describe
and “interpret "what ;s. In other words what practices prevall; what
beliefs, points'of view, or attitudes are held;'what processes are éoing
onj; what effects are belng felt, or whet trends are developlné,.l !

Borg suppbrted the descriptive study:

A great many descriptive studies are direct sources of valuable
informations « o & _ : _ l
|

e o » In addition to providing us with a great deal of sound
scientific- information, descriptive studies are used widely by
public school systems in their educational planning . . ' descrip- .
tive studies also provide the school system with the means of ) |
1nternal evaluation and 1mprovement.2 o J
1
l

Best stated that the purposes of content analysis are:

\




1. To describe prévailing practices or conditions

2. To discover the relative importance, or interest in, certain’
. topics or problems.3 : )

Inguiry forms include data gathering instruments through which
' " respondents are asked to answer questions or respond to statements in

writing.

The personal method is best for administ?ring questionnﬁires.
The investigator has an‘opportunity to éstablisﬁ rapport, é;b}ain the
purpose of the study and éxplain the meéning o% items that may be '
uncleér. .waever,‘the individuais who have the desireg information caﬁ
not always be contééted bersonally without expendituire of‘a great. deal

of time and money in travel. The next best méthod, the mailed gquestion-

AN
naire iscoften selected.

S

Best ‘discussed the characteristics of a good questionnaire. lis

main points included:
1. It deals with a significani topic, one the respondent will
recognize as important enough to warrant spending his time on.

2. It seeks only that information which cannot be obtained from
other sources such as school reports or census data.

'3, .Tt is as short as possible, only long enough to get the
essential data. . _

4. It is attractive in appearance, neatly arranged, and clearly
dr;licated'or printed. v ,

5. Directions are clear and completey. important terms are
defined, each question deals with a single idea, all questions are
worded as simply and as clearly as possible, and the categories
provide an opportunity for easy, accurate, and unambiguous responsese.

6. The .questions are objective, with no leading suggestions as
to the responses desired. ’ S

7. Questions are presented‘in good psychological order,
proceeding from general to more specific responses. This order
helps the respondent to organize his own thinking, so that his
answers are logical 'and objective. o

8. It is easy to tabulate and intérpret.u

The main considerations in the preparation and administration of
the gquestionnaire are highlighted frum Best as follows:

1. Get all the help that you can in plamning and constructing

5‘)()17
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your questionnaire. :

2. In the process of ddsigning an 1nquiry form (questionnaire
or opinionnaireg it is advisable to use a separate card or slip for-
each item.

3. Try out your questionnaire on a few friends and acquaint-
ances. When you do this personally, you may find that a number of
your items are ambiguous. '

This "dry run" will be well worth the time and effort it takes.//

It may reveal defects that can be corrected before the fi 1L-form is
printed -and committed to the mails.
/ . * Choose respondents s carefullys— It is important that ques-
tionnaireg_gg“,gntaoniy o those who possess the desired information
--those #ho are likely to be sufficiently interested to respond
conscientiously and. objertively.

5. Be sure to include a courteous, carefilly constructed cover
letter to explain the purpose of the study. The letter should
promise some sort of indu-ement to the respondent for compliance

¢ with the request. + . . In educationel circles a summary of ques-
tionnaire results is considered an appropriate reward, a promise
-that should be scrupulously honored after the study has been
completed.5

. . Borg gave several steps in the use of the mailed questionnaire )

"6

in desériptive reseerch. His first step was "Dcfining the Problem.

Unless you are able to state gpecifically and in detall what
information you need, what you will do with this information after
you get it, and how each item on the questionnaire contribytes to
meeting your specific obJectives you have not thought through your v
problem sufficiently. :

Also in the preparation of objectives, or criteria one does not need to
limit oneself to determining the current situation but may go further

and seek the ideas and recommendations.of respondents.

"8

Borg's second step included "Constructing the Questionnaire.
There is aygreat deal of antagonism towards mailed questionnaires. This .
attitude presents an obstacle to one planning to use this method. To‘

overcome this Borg suggested'

Each item on your questionnaire must be developed to measure a
specific aspect of one of your objectives. You should be -able to
explain in detail why you are asking the question and how you will

analyze the response, .

Questionnaires may be either open or closed form. The open form

018
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T . 14

// ;
asks for an essay response or at least one in_the-respondent's own words
. e - .

whereas the closed forg;ggrmits’BﬁiJ/;értain responses. '"Open ended
/// ) - . . . o .
__questions requiring lengthy replies, however, are usually undesirable-
because it is very‘difficult to summarize such answers in quantitative
‘ terms.lo Other disadvantages of open form questionnaires are that they
require considerable time and effdrt and that they yield many unuéable
replies or inadequate information.

~ Closed form questionnaires were covered well by Kerlinger when

he wrote about “Objective Scales and Ttems." Tt

He broke them down into
two main types and a third minor typei
1. indeﬁendent: this method includes two point écales (frue-
false),. three point (yes-?-no), or Likert five or more point scales
(ranging from strongly agree to strongly disagree)
2. dependent: . this method involves choosing one item or
another which precludes others such as the "forced choice,"le
Advantages and disadvantageé of the two types of objective
'scales or items are as follows; |
1. independent
(a) ecohcmy
"(b)‘maximﬁm'informafion is dériQed for each ifem
(é) 1éss time to‘administep
(d).théfe'is a possiﬁility of re?pondént-set.biases, for
example’some respondents maj endorse all itgms enthusi-
astically but there are indications that this may be
offset by others if the group exceeds twenty
2. dependent or "fofced;choice" | .
. : (a) avoids to some extent, respondent-set bias

(b)) suffers from luck off {hdependence

(c) lack,pf ecououy _ v )

PR - 019




10
(a) over complexity (construction end‘administration)
(e) stfain eubjects' enderance and patience, resulting in
. ! le;s cooﬂeration |
(f) resistance to difficeit choices.
Galfo illustrated another type of bias in the forced choice
mefﬁod. A subject may wish‘to.use another term'whenuconfrcnted by a
choice, as none of the suggested terms suit the jtem for that individual.
The independent type of scdale only asks opinion and records it fCrJthat

13 - S

©

paftieelar’independent item.
A third type of objective scale was dealt with biiéfly'by
Kerlinger. It appeared to compromlse the two p051tions. Tais approach'
was known as rank-order. For example, this method would have the‘
‘subjects rank-order the objectives for outdoor education that have been
‘establishee. This assumes that all objectives are acceptable to all
‘subjects.“ Advantages listed for this method were as follows: . |
(a) effective
(b) economical ‘\
(c) scales easily intercorrela@ed'
(d) composite easily correlated
(e) establishes scale values
(£) partially escapes respondent-set bias
oA . Disedvantages appeared to be:
(a) possible strain on subjects
(b) forced acceptance of all criteria | - -
(e) pObSlblL miximg oi ObJeCtLVCS, for example cobnitlve,

aflvctlve, psychomotor (apple and oranges eftect) 1L

Borg stated that if items are controvers1al or personal we_can

1020 R




never be sure i; thg!sﬁbjectﬁs f;spénse;\are:hisAtrue aﬁtitudes.ls
In a diSCQSS%OH>Of developing categories for multiple choice
responses Borg stated that where a'certain nﬁmber of unexpecéeq
responSes‘may be. expected provisions should be prbvided'for this.
Borg's third step "Selection of Subject§"16 brought out the
)

point that:

)

The most obvious consideration involved in  seléction of subjects

for a“questionnaire study is to get people who will be able to
*supply the information you want. . . . Most questionnaire studles
W conducted in education are aimed at specific profess1onal groups. 7

f> , Borg further p01nted out:

“Once you have establlshed that the professional group -selected
actually has access to the information you wish to obtaln, the best
method of selecting the subjects you wgnt from the populatlon
involved is by ,some random technique,

lle also stated if subsamples were required that random selection

should occur in each subsample.

Borg's fourth step included "Pretesting the Questionnaire."lg

His guideline‘included:

In addition to the preliminary check that you make of your
questions in order to locate ambiguities, it is very desirable to
carry out a thorough pretest of your questionnaire before using it.
in your study. For the pretest of your questionnaire, you should
select a sample of individuals from a population similar to that
from which you plan to draw your research subjects.29 .

Expeé%ed results from a pretest or pilgt run would be as Wiersmé.

explained:

The results of the pilot run would be to identify misunder-
standings, ambiguities, useless items, and inadequate items.
Additional items may be implied. Mechanical difficulties in matters

" .such as data tabulaticn may be identified. Difficulties with the
directions for completing the guestionnaire might be uncovered.?

After the above expectations of the pretest or pilot study are

met and completed with appropriate improvements made the investigator is

!
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‘ ready to proceed with the administration of the questionnaire to the
sample selected. |

Borg s fifth step dealt with the "The Letter of Transmittal."22 '
A najor problem in the type of study contemplated is to get a sufficient

~ percentege of responses returned to use as a basis for drawiné conclu-
sions. bne of the most inportant factors‘besides those mentioned'
earlier. in construction of the questionnairepis thevletter of trans-
mittal.

Wiersma commented: “The letter‘must be brief but yet nust

convey -certain information and 1mpressions to the subJects ir you are to

i obtain a satisfactory percentage of responses. "?3

Borg stated several points which are paraphrased as follows:

1. It is essentlal that you glve the subjects 5ood reasons for
’completing your questionnaire and sendin° it, back to you.

2, The purpose of the study should be explained briefly and in
such a way as to make the subject feel that the study‘is significant and
important; | ‘

3. The questionnalre should make some reference to the.person s
professlonal status and his feelings of affillatlon with the group.

“}h‘ An offer to send the respondent a copy of the results is
often effective and if made this promise should be honored because
\\\\neglect ‘of these matters is not ethical and will weaken future studies
1nvol;ing persons of the sample. | .

5. A request should be made to return the questionnaire by a
particular date.‘ 4 -

6. A stamped ‘self-addressed envelope should be enclosed so that

’

the individual can respond with aiminimum“of inconvenience.

np22
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7. If possiblé it is desirable to aséép%g&sathq study with
some professional institution or organization, with which the respond-
ent; might be e*pected to.value or idenfify.zu |
Borg's sixth step was "The Follow-Up Letter."2? The follow-up
letter should be sent a few days after the time limit that has been setl
if a reply has not been received.

The follow-up letter must generally assume the tone that you are
certain the individual wished to fill out the questionneaire, but

perhaps due td an error on your part or some oversight, it was over-
looked. The follow-up letter should go on to point out again the
importance of the study and value of the individual's contribution
to this importent project.? -

If a second follow-up letter is required it is desirable to
M o o send a foilow-up lefter along with another copy of the question-
" naire and another self-éddressed envelope.2’ ,
A third follow-up letter may be used but this has not been
$uccessful with other studies. The National Education Association

Research Division "Small Sample Techniques" N. E. A. Research Bulletin,

XXXVIII (December 19GO, Page 102) and reprinted by Bory found the first

follow;up letter brought an additional 20%, the second follow-up letter
an additional 15%, and the third follow-up letter resulted in an addi~

tional?%return.28

Borg therefore suggests fhat different. approaches be used to
encourage return of the questionnaires. Some alternative methods were
the use of telegrams and telephone calls.29

Finally Borg's seventh steﬁ was "What to Do About Nonresponding

" Subjects."3°

The question will arise "How would the results have been changed

if ol subjects had returned the guestiomnaire?" If more than 20% fail - |

4
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to rbspond the results could be said to be gquestiorable.
! B

! Therefore, if more than 20% of the gquestionnaires are not re-

turried, it is desirable to check the nonresponding group by either

/,

recreational camping programs. The first organized recreational-

(a)/randomly selecting from this group, or (b) if the nonrespondents
f ' :

‘ aré geographically scattéred by selecting at least a 20% sample of the

nonrespondents from cﬁose‘by and interviewing them.
% : | '

If this sample of nonresponding subjects answers the questions
in about the same manner as the responding group, it is probably
safe to assume that the responding group is_an unbiased sample of - .

those to whom you mailed the questionnaire.
‘ . 4

GUTDOOR EDUCATION LITERATURE

Outdoor education literature reviewed in this section includes
information that is relevant to residential outddor education.

Outdoor education has been seen as a valuable educational method
for"ﬁé%y hundreds of years. Modern outdoor educators have certainly
been ‘influenced by_the early educational philosophies of the Greeks and
the writings of Comenius, Pestaldzzi, Rousseau, and Thoreau.

Over the years field trips and studies have always been part of
the teaching repertoires of interestedxﬁéachers.

Educators throughout the world have seen the advantages of
‘residential outdoor education.

- Ministries or Departments of EQucétion, National and Provincial,
in England, Scotland, Wales, Australia, Tasmania, Union of South
Africa, British Honduras, and. other countries, have c§sated or
operated- school camps in various ways for many years.

Since the beginning of this century and before, throughout the

Scandinavian countries and particularly in Germeny it has been
common practice for whole school classes or smaller groups to go out

on teacher-led trips or school journgys.33

Residential outdoor education had its earliest start with
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eeucational camp in Amerlca is thdught. to have ‘been developed by
Frederick Guon in 1861 in Washlngton, Connecticut.%h |

Canadian agencies which'included as part of their overall )
program a camping program had a positive affect on res1dent1al oetdoor

education. Organlzatlons such as the YJM.C.A., Y.W. C.A., Boy Scouts,

Girl Guides, Boys' Clubs of Canada, church groups, were but a few. Some

pProminent leaders in private recreational camplng in Canada of the ‘ SO

-1930's included Taylor Statten, C E. Hendry, Mary Edgar, and C. R.

Blackstock 35
Smith stated that:

. The current pattern of outdoor classrooms, or school.camping as
it was first termed, can be traced directly to two lnstltugéons--
‘Life Camps Incorporated, and the We K. Kellogg Foundetion.

L. B. Sharp established Llfe Camps in New Jersey 1p the 1930's
and begdn encouraging school camp;ng.37 The first year round venture
did not begin until l9hd. This program eas made possible by the W. K.
Kellogg Foupdation of' Battle Creek, Michigan.38 Although several
instructional levels were involved, the emphasis was placed at the fifth
and sixth grade levels.,

Subsequently, from these early beglnnlngs, the use of res1den—

tlal outdoor education as a method of education has grown at a rapid

rate,

In Canada early attempts involving outdoor studies began during
1953 in the Toronto ‘area where students between grades four and ten

-

participated in a res1dentlal caxn.39

- Generally the growth of residential outdoor education programs
huas Leen uneven in Canada. The main emphasis for its development has

come from the "grassroots."




Passmore stated:

It bYecame very evident to me while I was travelling on my fact-
finding mission that one of the unusual features about outdoor
education”in Canada is that it has clearly-been a "grass«roots" . -
development; that it has come anut with relatively little encour- .
agement and support from above.

Swnce 1960 a- great many residential outdoor education, centres.
.have been developed or are proposed for. development in Canada.hl.

The first on-going residential proéram was begun in 1960 when
part of the regular school building on Teronto Island was converted into
a natural science residential outdoor school for eighty grade s}xh 3
students. The first residential outdoor school primarily for.secondary
students opened in l96é at the Albion Hills Conservation Field Centre by
the Metropolitan Toronto and Region Conservation Authop;ty. These two
residential'outdoor education centres had a.narked influence on similar
developments in the rest of Canada. The Regina iichool. Board with a
program in the Cypress Hills, and.the Calgary Public School Board with a
program west of that city were next to‘follow with pilot residential
.outdoor education programs.ua
Provincial Governments whioh are responsible for education

within their boundaries are now becoming aware of outdoor education and

are passing legislation to allow school boards to more easily conduct

these programs. Two notable examples are Ontario @nd Alberta. As a
pesult of 1965 and 1972 amendments of the Schools.Administration Act in
Ontario school boards with a student population of over 10,000 can now
lease or purchase land inside or outside their boundaries and are

encouraged to operate natural science programs and outdoor education

r».ctivities.lF3 In 1970 The SchOol Act of Alberta stated that a school

board may "arrange for, undertake or sponsor, for its pupils and at its

1) f}
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own cost or otherwise, educational, cultural, or recreational trips

Ly

inside or outside its district or division.

Universities and teacher training colleges are recognizing the

o
S

need and value bf outdoor education. Mést teachers in training are now
being exposed to dutdoor education in regular courses o£ %o specialized
courses 6n an optional basis. Anderson of The University of Saskat-
chewan exemplifies ﬁhe attitude of Un%yersity staffs:,
‘Outdoor eduéation is not n;w--it is only a fesurrection of an
old teaching method pricking the imagination of today's educators.

Pick up the chﬁllenge.~ Teach and learn with your children in the
Out-of-Doorst s o .

It:is appaient because of fhe spectacular érowgh and suppoff of
reéidential outdoor education in Canada that problems will arise. Many -
“of these problems wili be céused from the lack of expefience on the par£
ofbschool pe}sonnel and the lack of preéedence in thé community. ‘ Also
because residéhtial outdoor Education has been a "gras‘sr.oo’cs'i develop-
ment, interested teachers have not had the time to do a great deal of
reéearch or develop validated evaluative insﬁrument:. -1t is imperative

that a study such'as this one be completed and made available té educa-

¢ 1

.tors. This emphasizes the significance of the study.

-Philosophy and Objectives B
| Generally thg better known authors in outdoor education such as %
Julian Smith from, Michigan, Geofge Donaldsonlfrom Illinois, Cﬁarles Mand §
of Ohio State University, Donald Hammerman of Northern Iilinois Univef-v '%
sity, Willia; Hammermaﬁ of San Francisco State College, and I.. B. Sharr, %

New Jersey (dececased), have stated that since outdoor education is an
integral part of education all children should be exposed to outdoor

" education as part of -their general hnlversal education. Smith, in fact,

*
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-went to great iengths to emphasize that-outdoer education is not a
specialized or a circuﬁscribed area of learning but touches, or is‘part
of, all disciplines. He further produced a continuum of outdoor educa-
tion experlences from Kindergarten to Grade 12. Residential outdoor

education stands at the’ plnnacle of the outdoor education continuum.u7

Rosenstein in Outdoor Education Guide for Residentisal Programs

stated:

L

A cardinal principle of planning should be that basic educa-
tional plamming must come first. Every other aspect of planning
should then refer to the educational plan and it shouid continually
be evaluated in regard to whether it makeﬁgpossible, facilitates,
or encourages the basic educational plan. '

Robert Mager wrote that goals should state:

1. 1ntended outcome
' ‘ 2., what the learner will be doing when demonsirating
3, the statement of objectives will con81st of several specific
statements
4, most .usefully stated is one that communlcates instructional
intent.l9 :

Benaamln S. Bloom talked of three domains of educatlonal

objectives. These included the cognltlve domaln, which is in turn

~ broken ‘down into levels or hierarchies from lowest to highest:
l: Knowledge
24 Coﬁprehension
‘3. Application
. Analysis
5. Synthesis

6. Evaluation e : : } .

Ilis second domain, the affective, was also broken down into several
. levels ayain from lower to higher:

1. Receiving

2. Responding -




19
e , 3. Valuing
L, CrgéniZation
- o - 5. Value concept.so J
The third domain, the péybhomotor, was not develéped adequately by
Bloom.{'waever, several persons have taken the principles and concepts
chat ﬁloom.used to deﬁelop the cognitive and affecti#e domains and have
attempted to deveipp leYels or hierarchies within the psychomotor do-'.
» main. The most notasble attempt wasAmaﬂe by Je;ett. 'Hbr hierarchical
classification for the moégr domain is és‘follows:
1. Géneric Movemenf
a. Perceiving
b, Imitating
c. Patterning
2. Ordinate Movement
a.VAdapting
b. Refining
3. Creative Movement
a.'Varying
b. Improvising .

Ce Comlposing.51

 Admini§thation

iOrganized residential camping has offered much to residential
outdbgr education. The facllity is usually a common facility.

- The administréti¢n of a residential outdoor education centre

enploys the same organization and administration policies as used in

other phases of the education program but certain attendant problems M{M/f‘”/

e
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arise when the students are off the campus, away from their homes for .
several days, and must therefore be fed and generally cared for.

Research in general organlzatlon for extended twenty-four hour-

‘ra~day“11V1ng in the out~of-doors ¢f numbers of children led to standards

-

established_by both the American Camping Association and the Canadian

Camping Association. -

. The Canadian Camping Assoclatlon is an organlzation made up of
nine Prov1nc1al Camping Assoclatlons dedicated to hav1ng "one official
voice of organized camping 1n Canada."52 ‘

The Amerlcan Camping Association has set standards for orbanized
residential camps in the United States.‘"One of the main obaectives of
the "Standards for Organized Camps" is’ "to protect campers by examlnlng
the Qperation of.camps in the light.bf proVen, acceptable, high.level
perfonnance."53 The‘standards deal with (l) Administration, (2) Pro-
gram, (3) Personnel, (4) Camp Site; Facilities and Equipment, (5) llealth,

(6) Safety, (7) Sanitation, (8) Transpor*:,ation..sl'l

The Canadian Camping Associ
national‘standards for organized camping in Canada. All prqv1ncial
camping asseciations with the e;eeption of NewnBrunswick have their own
residential. camp standards. There is a great variation in these stand-
‘ards from rudimentary health standards held by Nova Scotia to quite
sophlsticated standards held and required for provincial llcensing by
Ontario and Quebec. In addltion, several provincial camplng assocla-
,~f~tiaﬁ§;“ﬁéﬁéi&méﬁ%éfio, ‘British Columbia and Alberta, have "Desirable
Practices" which go beyond the nanlmum standards. No foreseeable move
towards natlonal camp standards in Caﬁ“dﬁ“Was~apparent at the recent

-

Canadian Camping Assocziation Natlonal Camp Standards Wbrkshop held in

1030
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February of 197hk in Toronto,

Camp sténdards from fhe nine.provinces and the United States
were researched. Additional criteria were gathérédzfrom.réaaihgs by
Smith (1972), Mand (1967), Donaldson (1972), Rosenstein (1972), Esther |
Railton who completed a visit of eighty-one residential outdoor educa-
tion centres in ‘the United States in 227 days in 1971, P?ofessor

Pagsmore of The University of Toronto who carried out a similar study

in Canada in 1972, and Cyril Busbee (1971) of Southern Caroliga when he

set guidelines for ."Outdoor Laboratory Development."

“
0
i

Criteria selected for the area of "program" in the instrument

. came from a review of literature that originated primarily from the -

United States and Canada.
< Five,aréag of program are discussed which include program

objectives, progréﬁ\glhnniﬁg,‘program activities, program organization,

AN

and program évaluétioﬁ;‘

=]

‘Program objectives. Rosenstein in discussing program stated:

‘. .

. ] .
"The program involves a variety of activities that are directly concern-

with living and learning in a naturél erivironment. Classroom experi-

ences and subjects are related to the reality of the outdoofs."ss N

Smith stated that "program activities include those experi-

enées that cannot be achieved as well, or at all, in the classrooms

_In addition, the outdoor classroom experiences should supplement’and

:156 A

enrich many in-school learning opportunities.

Passmore gave classroom teachers program objectives on which to

~ plen and build. The objectives were discussed in the introduction of

-
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this study, therefore; only require paraphrasing here. He stated that

outdoor education'canioffer: L. meaningful learning situations

2, direct learning experiences 3. stimulation of student curiosity

4, development of new interests 5, discovery of important human rela-

tionships 6. broader knowledge of ecological principles 7. examination
of social and cultural velues and 8. better understanding of selues and -
hers 57

Mand saw residentlal outdoor education programs as a response
to changing c1rcumstances:

The first response to correct the problems attendant upon more
pecple and less land is already underway. As stated there is
greater desire by more people for wise use of resources. Implicit
in this desire we call the conservation movement is the fact of.
‘natural resources to man.? ‘

According to Mand the conservatlon movement should be present in all
o

areas of the school curriculum leading to a residential outdoor educa-
tion experience highlighting conservation.” Secondly Mand felt that

residential outdoor education also met the objective of changing teach-

' ing methods. , - o ‘ .

This is the effort to provide sensory, direct learning experi~
ences for children to assist their development as individuals. « « »
Obviously children learn as a result of using their eyes, ears, nose,
and muscles and in turn seem to engoy the process.<

‘Smith gave six v1tal obJectlves to program:

1. Experiencing democratic end social living

2. Learning to live happily and healthfully out-of-doors

3. Understanding the physical. environment and man's relation-
ship to it
.Q; 4. Learning to appreciate natural resources and how to use them
ii"5.~ “Providing direct learning situations, including purposeful

work experiences, where many of the skills and attitudes developed’

in the classroom moy bc applied ‘

6. Initiating and completing gffective teaching processes in
pupil-teacher planned experiences. -

The Outdoor Education Committee of the Calgary Board of Education

v
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in e recent brief, "Outdoor Education Calgary," Recommendation number 12

listed program ob;jectiveva as folioia:

¢

that the following General Objectives be accepted

An Outdoor Education program is designed : :

" l. To provide a special “"laboratory," unique in its reality,

- avolding the artificiality of the classroom, which i best
and ideally suited for the teaching of particular and impor-
tant concepts; . : : o :

- 2. To permit children from all scholastic levels, all areas of
‘ ) o the comunity, and all backgrounds, to react in and with the
S § ) enviromuent in a conerete, rather, than sbstract, fashion;
3. To provide educational experiences of a developmental type

" (growing in sophistication from level to level) which are

. ' difficult or impossible to- replicate in the conventional
' - classrooms o -
. . b, To develop, within the.student, an awareness of the frailty
, of the enviromment and the necesaity of its preservation;

‘ " 5, To g/ro’vi__g_e,_mraw'a‘dfe’ﬁfdrea and unstructured experiences;
6. To develop new attitudes and skills for later use in coping
"with and using leisure time; ‘ ' ' o
Ts To offer oggortunitiea for personal development and social
learnings.oL’ T ‘ ,

1

L. B. Sharp stated s@ccinctiy in one of the most famous and - = ¢

often éuoted_'pasaages in outdoor education literature:

That which can best be learned inside the classroom should be
learned there; and that which can best be learned through direct
, experience outside the classrocm, in contact gith native materials
‘and life situations, should there be learned. 2 ' ’

‘Program plaaning. A distinctive advantage of residentihl out-

: : : . : W .
. door education is the freedom from tradition and classroom pressures.

o

Smith gave as his principles of prcggram planning

An outdoor classroom program is developed in much the seme way
as good classroom activities. The freedom fram tradition and class-
room pressures makes it easier to follow the best procedures in the

- learning process. The following general principles /é'e important in
. securing:the gregtest value from experiences in c;nfp settings. -
» The entire experience should be planned jointly by students,
teachers, parent groups, and resource Yeaders.
© 2. The facility and surrounding area shotild be. carefully
studg.ed S0 maximum use can be made/ 6f its unique tesching

. . and learning resources. Vs - S

- -~ 3. The planning should begin with the interests and purposes.of
the students, in terms of what can be learned best during -

s

3
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the perlod at camp, : .
4. The structure for achieving the purposes should prov1de for ° s
maximum participation of students and teachers.- B
5« The program should, whenever possible, grow out of classroom
' planning, and in the nost-camp peried,~be utilized to the -
. greatest extent.
‘6. There should be careful evaluation, by students, teachers,
and parents, of the’ camp-related experiences. )
To date, one of the most impressive characteristics of unfolding
resident outdoor education programs has been the pupil-teacher plan-~
ning 'and the assumptlon of responsibility for the activities by ‘
students. The new relationship established betweén students and
teachers, plus the genuineness of the experiences, is conducive to
cooperative planning. It is common practice for student committees
to explore the camp: in advance, consider items of food and clothing,
to establish committees with specific responsibilities, and partic-
- ipate in evaluation activities. Often the group is-ecompletely -
organized and ready tg start exploring or preparing the camp meal
.when the bus unloads. 3 : !

Research carried out by- the Metropolltan Toronto School Board
found that the maaorlty of teachers spent the greatest amohht of t1me
preplannlng the actual trip and that they felt this should be the case.6u

-The Calgary Board of Education Brief Recommendatlon 18 further suggested
"the selection of content and the 1mplementation of the,program of .

studies for the class in Outdoor Education studies be the responslbillty

of the classroom i.eacher."65 Recommendatlon 19 of that same brief
recommended "that ‘the structuring of a timetable te a.ccommodate this

progrsm be detenmlned by that teacher in consultatlon with the appro-

prlate representative of the Central Autﬂbrlty at sume time prior to
the arrival of that class on the site."66 Also Recommendation 21

stateds:

N

- that the teacher be involved to a"much greater extent such that she
becomes the prime planner in the area of curriculum selection in the
light of her knowledge of class and individual needs, and that these
special needs and problems of her group be communicated to appro-
priate personnel at the site. 7

Donaldson saw programs fallingbinto twc‘types:
1. Those based primarily on school curriculuh,;ghq
L e 1034
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2. Those programs Jore nearly problem centred, drawlng from

68

the camp site both motlvatlon materlals of 1nstructlon.

.
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"'f-7~ffwuwmw-—According to'Donaldson most programs will be seen to have

e

aspects of-both but most'residential outdoor education programs are -

oo
N

predomlnantly one or the other. Usually parents and laymen (including

students) are almost always involved in plannlng problem centred pro-

L% -‘i,—k‘:;.

grams whereas professlonal educators usually plan the more curriculum
~ <
' centred ones. A fundamental question in Canadlan residentlal outdoor

educetion or at least for a specific "centre" in Canada may be "who

plans?ﬁ whlch ultimately is answered by the type-of program deslred.

Most programs.in Canada ty the nature of the educational "grassroots"

effect mentioned;earlier by Passmore appear to oe curriculum centred

because teacners plan tnem. | | ‘ - T, -Q.E
| Blanche Snell's "Guide to Preplanning," a gulde used in prepa-

ratiqn of classes attending Albion 1ills Conservation.Field Centre or

Claremont Conservation Field Centre notes that "the success of the stay

at the Centre will depend on'how well the teacher involves his class in

pre-planning, post studies, and evaluation¢"69 This guide is:e good

'vexamo}e-of student, teacher, "centre” staff planning.

- Program activfties. Smith saw program activities consisting of

a series of complete activities centred around (1) the natural living

situations that occur, and (2) the best use of the camp environment for

learnlng act1v1t1es that grow out of the chlldren s 1nterests and the
' /
on going school curriculum.70

Donaldson's two categories of "Problem Centred" and "Curriculum

Centred" outdoor education programs would lead to different activities

ERIC - - S 0035
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being studied, or in‘the cases where the same activiﬁies_were studied,
two different approaches being used. Examples of problem centred activ-
ities may be bridge builqihg, cook.Quts, conservation-work projects and
survival hikes. Activities included in a eurriculum-centred approech
may be nature hikes, mapping, geology hikess

The two approaches to the ‘same activity may be 1llustrated in

the following Way.

(a) a curriculum centred approach to mepping may be a hike to
8 vantage point and study of the topography of the land and its relation
to a topographical map and compass -

| (b) a problem centred approach to mapping may be to use the
ebmpess and,map to navigate cross-country as in the sport of orien-
teering.

A most complete list of "curriculum centred" activities possible
within the program at a residential outdoor education centre was tound
in an unpublished thesis by Jan James entitled "An Interdisciplinary
Approach to Outdoor Education and Selected Program Implications for
Grade Six Pupils"/for the Department of Physical Educatidn, The Univer-

sity of Alberta. Other sources of program” activ1ties were Charles Mand

a
in'his book Outdoor Education; the Shoreline School District No. hl2,

Seattle, Washington, An Tnterdisciplinary Outdoor Edueation Program;

and Smith's classics,Outdoor Education, editions one (1963) and edition
- two-(1972). )
~ Jan James deals.hith e nunber of activities as illusfratedAin
Chapter 5, Teble of Contents: |
Activities to TedchAArithne +1cal Concepts

Activities to Teach Concepts of' Art :
Act1v1ties That Will Teach Concepts of Handwriting

1036
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Activities That Will Teach Health Concepts
Activities That Will Teach Language Concepts
" Aétivities That Will Teach Concepts of Music
Activities That Will Teach Concepts of Physical Education
Activities That Will Teach Reading Concepts
¢ Activities That Will Teach Science Concepts
Aquatic Plants and Animal Life
" “Botany
Rocks and Fossils ‘
Soil and Water Conservation
Tasks for Learning. Aspects of Conservation
Examples of Activities for Teaching Concepts of Light and
Sound ,
Learning Associated with Weather
- Activities Involv1ng Astronomy
Actlvities That Will Teach Soclilal Studies Concepts
Activities That Will Teach Concepts of French’+

Miss James limited her study to the Alberta Curriculum but her
activities and the conceptuai bases for these have application in all
levels of education.

Two authors who lean more to a problem centfed approach in

selection of activities for outdoar education are Wilbur Schramm,

Classfoom»Out-of-Doors, and Cecil Garrison, Qutdoor Education Principles’

and Practice. Schramm's activities aré not listed under subject he%q~

-

ings but rather:

. A Lesson in Democratic Living
Hike into The Forest
Relating to Man's Environment
Learning from the Desert

" What Conservation Means
The Laboratories of Nature
Last Evening in Camp(2

1

Smith gave an outline of program activities but emphasized that
these are not ggggated‘ﬁut are interwoven throughoﬁt'the curriculum, '3

Individual ‘activities lisled by Smith are not included.
1. Social Living - '
(l) Children and teachers llv;ng together 24 hours a day.
(2 GCooperative learnlng person to person, group to group,
" and teacher to teacher.
(3) Opportunities for growth in soc1al amenltles, religious

037
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tolerance, intercultural understandings, race rel'at'lons,
" and sociveconomic problems.
(4) Social growth through plaming activities, cooperativc
- endeavors, evaluations, camp c;tlzenship, and group
activities for camp living. .

(5) Children living together with their peers in social
patterns that are- dlfferent from those usually found in
the home and school.

(6) Additional opportunities.: for yogth to be inducted into
society through partxcipatlon in service actlvitles such
as conservation and camp rmprovement projectse.

2. Healthful Living

(l) Engaging in a proper balance of outdoor act1v1ty, work,
and recrestion. .

(2). Practicing good habiis of eating, sleeping,; and care of”
the body; having opportunities to observe the benefits of
an orderly plan of livinge

(3) Being in a good environment' for mental health, with fewer

“ tensions from the rapid tempo of adult society.
' (h) Working with problems uf food, clothing, and shelter-—

S . having direct experlences in personal health such as

planning menus, preparing foods, and wearing proper

, clothing.™-.

q (5) Considering camp health problems, such as water supply,
sanitation, cleanliness, garbege disposal., and general
health conditions.

3. Purposeful Work Activities

(1) Those necessitated when a group lives together in camp,
such as the routine activities relating to food, sheclter,
and comfort;

(2) Projects.for the 1mprovement of the camp and the physical
TNV rironmente.

k. Recreation and Outdoor Living

. (1) Social activities in camp

(2) Outdoor activities ’ B

Th

' 5. Outdoor Education Aé¢tivities

Smith included many subject matter‘areaS'in the scction “Outdoor
Education Aétivities" most of which are included in the James thesis.
6. prloratlon Act1v1tles | |

Some examplcs under this headlng 1ncluded trail blazlng, cook

_outs and hikes, historical explorations, hike to a bog, and tree

planting.75

"o

"A general guide line to program planning of outdoor expericnces

therefore may well be Lo conceive the camp setting as another school
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laboratory. Pupils and.teachers go to the outdoors to have certain
experiénces in the same way that they might go to a science lahoratory,

library, or tour of an fndusffialwp;ént.'

<o

‘Program organization. Much of the plénning for program must be

done prior to the camping period but final details wait until arrival at

the "centre."

In order to use the camp resources most effectively the class-
room group needs to be oriented to the resources of the camp, by
advance exploratory visits and/or discussions with resource leaders
or school staff members. « « . ' , : /

The usual plan of organization %s to divide the group into
program units, with 10 to 15 each.’

Smith further recommended:

Student-teacher program planning is one of the most significant
contributions of outdoor living to educatiom. Perhaps no single
aspect of the program has made such an impression on pupils as the
opportunity to plan their own learning activities for camp, This
should be constanily kept in mind lest there be temptation to die-
tate 8 rigid schedule, and rob the progrhm ol' one of its greatesl
values. (7

.

]

Donaldéon in his guide listed some characteristics of ﬁrogram

organization that should be common to most programs:

1} They transport children some distance from school for live~
in educational experiences not available at school.
2. They are condueted om school time. '
3. They include one overnight stay at the site, typically they
. involve the.five-day school week, hence four nights.
4, Teachers accompany their childreén and, usually, bolh teachers
and children are involved in planning for the experience.
5. Sites are rather typical children's campsf\fometimes modi-
fied to permit cool or cold weather use.
6. The progran is conceived as an integral part of the: educa-
tional program of the sponsoring school.
7. Staff personnel are predominantly certified teachers.
. Typically, these programs serve uUpper elementary pupils &}u
though each year a greater variety of practice is noted. 8

Some further organizational criteria listed by Freeberg were

Lhat a decentralized plan should be used in which the students are

-
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di%ided into éﬁaii grdups far sleepiﬁg, gnd activities; but that the
large group should come tpgether'for méals and some activities such as
cempfires.79 Freeberg did not think that the site should be cluttered
witﬁ athletic fields, bagzball bats, volleyball courts, et.cetera, that
can be used more safely péck home.80, Freeberg was also adament that the

program should allow the teacher and pupil a chance for intimate .contact

with each other in an informal envirbnment to learn' and livg together as

Araee e A RN W0 mwma E3 S S

they establish cbmmon interest§“ahd close sompanionship and that they
have_coopgrative adventures in fhose thingsvncﬁ possible at school.81
As residential qutdaqr education programs'bécome mo;e common a
"centre" finds that morevaﬁd more of its clients (teachers,lstudents and
poséibly ﬁarents and lay people) wish to také ; gfeater paft in planning

A

and orgahizing their own program. The "centre“ therefore must be ready

to offer services as required. This wasvillusErated by L. W. Fraser,
Coordinatdr of Qutdoor Ed&cation, North York Bogrd of E&ucatioﬁ)_in an
address to the Ontario Camping Association in February,. 1972, when he
drew a triangle of services. At the base a "centre" may offer meals,
services, leadership and in fact most services expected. The hext level
included ﬁost of the amenities such as meals. maintensnce, and so on, &s
above but the school supplied its own leadership. The third level saw
the school responsible for its own amenitie;‘as well as leadership and

reqﬁiring only sanction to participate.

Program évaluation. Rosenstein wrote: "Evaluating the effect-

jveness of an outdoor education program is cssential in order to

w82

. determine its value in the -educational curriculum. Evaluative

; {;\\\:}rduxiques listed by,ﬁosenstein wered
_ .+ 1. Attitudinal and personality tests

9040
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2. Rating scales

3. Questionnaires o .
}. Anecdotal records '

5. Sociograms

83

6. Interviews

He further wrote, "It is also necessary to continually review, and

o

refine the evaluation process in order to make it as effectiye as

possible."sh

Doneldson stated in the area. of program evaluation that:

Much needs to be studied and researched in the area of these

relatively intangible Values: ~“TIn the-meantime, most outdoor

~ educators insist that there is validity in the consldered. opimions —— .
and feelings of mature educators, and of the parents, teachers, and
‘children involved. Believing this, they commend an evaluation
scheme that uses the opinions about the experiences of. those who
were involved and the opinions of "outside experts" as primary
evaluation data. Testing for cognitive galns, prgferably with the
standard controls, would assume a secondary ‘role.

<

Smith in'discussing evaluation felt that:

Because outdoor education is an integral part of the learnlng
experlences of the various curriculum areas and activities, and
since 1t contributes to the attainment of many of the school
program's objectives, evaluation in outdoor education should be
consistent with a part of beneral evaluation practices of the

-.school.

Smith further pointed out that "3valuation in outdoor education -

w

is further compllcated by the fact that many of the outcomes of outdoor

’

educatlon are not only cognltive and motor performance domains, but ‘
also in the affective domain which’is more dlfffcult to meesure. w87 .
The Michigan Department of Education prepared several excellemnt

evalua%ion instruments that can be used in evaluating pregrams. These

instruments were designed to evaluate programs through respoﬁées_from

88v . . .

y

students, teachers, and parents.

Rosenstein p01nted out rollow-up to evaluation when he stated:

Atler a progrun has been cvaluated, the school should analyze




5sketchy.

"in the selection, supegvision, and education of staff.

the results and include!the@ in-a written report . « . and should
be made available to the board of ggucation, teachers, parents,
and the citizens of the community.

Staff -

The personnel who make up the staff of a residential outdoor

education céntre are the most important single influence in determining

N

success. 'Unless a staff is selected on the basis of some fundamental

‘underlying. principles, the selection is likely to be opportunistic and

190

Wlles suggested that a central authorlty or admlnlstratlve unit

be’ responolble for outdoor educatlon and that among other things il be

respon31ble for the development and executlon of underlying principles

91

’ Freeberg felt that the odtdoor education'residentiel centre
should be administered by an outdoor school grincipal who would be
expected to spend at least eighty percent of his duty "time on site and

Inl

have complete administrative respon31b111ty for the program.ga

Gabrlelsen in dlscu331ng personal competence of the prircipal

included:

1. A knowledge of human ‘growth and development

2. Competente in teaching methods;, and:

93

3. Gene;@i knowlédge of the enviromment.

, The ideal outdoor educator possesses a broad scientific back-
ground with a firm grasp'of the meaning and significance of this

. background 'in relationship to his physical environment; he podsesses
the abl%lty to communicate this in socially uignlflcant texrms Lo
others..

The Calizary Board of lducation "Brief on OQutdoor Iducation"

. stated: ‘ S . ’
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that the principal in addition to those duties unique to the
‘residential outdoor school should function in the general capacity
as any other principal and also that remuneration be- supported by a
system of bonuses or gratuities.95 )

Smith described a principal as:

« « o the person qualified to perform a variety of functions in
: administration, curriculum, guidance, buildings and grounds, finance,
; and public relations. . . « In most instgnces’a centrsl staff has
had experience in some type of camping.9

"One of the basic premises is that all teachers and leaders in

outdoor education should be competent to teach wherever the learning

environment is best, including the outdoors."97 Leadership preparation

should therefore involve both in-service and preservice training.

Teacher in-service training should be carried out in a camp

setting and should emphasize all aspects includihg all curriculum arcas,
health, sanitation, safety and general housekeeping_responsiﬁilities
nequi?ed in the twenty-four hour-a-day situation. AAHPER also statc.
that the in-service should not be compartmentalized but that various
studies shouid be integraled throughout the trqining session.9

Preservice gducation of teachers should include criteria as -

z

.
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listed by Smith: . ‘ .

1. Do they offer opportunities to understand children, human
growth, and development, and the nature -of learning?

2. Will they give insights as to what potential learning -
situations are encountered in an outdoor setting?

3. Will there be opportunities to gain competency in the inter-
pretation ‘of the ouydodrs in all seasons and in all types of topog-
raphy, such as a woodland, swamps, and water areas?

L. Does the institution offer opportunities for field experi-
ence in courses and activities such as science, social studies,
physical education and recreagtion? ‘

5. Are teaching techniques and methods for outdoor experiences
used and taught in teacher and leadership preparation?

6. Are there provisions for student teaching and intern .
experiences in outdoor programs where there are opportunities to

- work with children? . : .

7. After analyzing the existing offerings of an institution,

what new courses need to be added to constitute a complete program

PO

| - ba3




34

) " of preparation for outdoor education?
‘ 8. Are there adequate facilities and land areas available to
the institution that may be used as outdoor laboratories?

- The Calgary Board of Education "Brief on Outdoor Education,"
recommendation 43 stated:

. - that all particlpatlng teachers have certain speclal quallflcatlons
and that one route for the achievement of such qualifications be
made available to the teachers through selected preservice (uni-
versity) courses or in-service (Calgary School Board) courses.l00

Donaldson realized that no single'set of criteria can be drawn

up for personnel selection of teachers but - experlence has shown that the

- following are des1rable:

‘1, the traits that describe "a good teacher"
2. good physical and mental health
3+« love of children -

4, love of the outdoors

5. energy and enthusiasm

6. a deslre to put-the above characteristics into action in an .

101

i educational programe.
; Continuous in-service education is a necessity for two redsons,
1 . . . 9

(1) there will be turnover of persomnel, and (2) fresh new ideas should

be fed into the programa.

Program specialists must have a thorough knowledge of outdoor -
educdtion and truly enjoy outdoor activities and outdoor life.
Rgsenstein saw the program specialist as one who 'must possess many of

the characterlstlcs of the resident d1rec€or and work closely wlth him
!

in all matters concernlng program. e is usually responsible fo; daily

programs."lo2 e would be expectéd Lo be one who could work well in thé?

prescrvice and in-service education progren.

1

(a4
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ln addition to classroom teachers and program specialists_Some
residential programs have a supplement to personnel of college or hign
Ischool studente. |
' "Usually tnese-students are carefully selected young people who
intend to become teachers or youth leaders and are deeply interested in
working with chlldren "103 Rosenstein pointed out further that: "It
must be remembered that these young people are students themselves and_
. that adequate supervisionvbe provided for the Safety, education, and’

welfare of all. concerned."lou

A good staff, wlth high morale, and a clear’ understanding of '
outdoor education ‘and its objectives will mean a successful reoldentlal

outdoor educatlon program.l 5
RESEARCH STUDIES}RELATED IN METHOD .

:Studies referred to are not in"the‘area of outdoor education‘
~but & ey uss1sted.;>1'the development of the method used by the investi-
gator.:! The- Oregon Assoclatlon for Health, Phys1cal Education and.
Recreation developed "Teacher Education Standards in Physical Educa-
tion." Vernon S. Sprauge editead the evaluative instrument and stated:

* "The standarde'and criteria presented portray the thinking of the people
,on the job."lo§ A ten polnt scale was’developed with ‘two abstention
alternatives "no oninion" and "does not apply."

" Alan Brawn (1970) developed "An Tnstrument -for Bvaluating the
Intramural Sports Prowrams for Men at’Degree-hrantlng Instltutlons in
Cnnada" in partial fulfillment'of requirements for a Doctor of Physical
Education degree at Indiana University. DBrawn researched criteria in‘

¢ ) . ) -

intramural. literature, prepared a preliminary instrument and selected a

0045
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jury of seven experts (from a 11st of those who prev1ously agreed to act
’as Jurors) to improve and Valldate the criteria. A five point scale
ranging from essential (five points) to unaccepteble (one point) was
used in the validation. Any criterion with a mean of "3" or better was
retained in the final instrument. The final instrument included a six
p01nt scale so each intra-mural director could determlne the extent his -
1ntrannxra1 program met each criterion. The scale 1nc1uded complete—.

1y," "great degree," "moderate degree," "smell degree,” "not met to any

o

__degree,” andmfdoes,not apply."”

~

RESEARCH STUDIES RELATED IN GONTENT

Stddies referred to ere in the field of outdoor education and
contributed much to the selection of cr1ter1a used in the 1nstrument.
Charles Isaac w1les, Jr, (1969) of George washlngton University
in Maryland surveyed 261 slxth-grade classroom teachers and from related
pertinent publlshed and unpublished materlals»prepared four major
'recommendatlons. For the sake of brev1ty they are paraphrased as:

. 'l. An udmlnlstratlve unit for outdoor educat1on should be

N

developed. This authority should

a.'codrdinate

" a

b. organlze 1n-serV1ce sessions . .

Cre develop comprehensive training programs “including pre-

service .
d. develop policy for teacher attendance to res1dent outdoor
cducation facilities h ’ .
c.horgan{zc a corps of teachen‘specinlists )
T, nuinﬁhin an iﬁVentory,of unlq;e and contributory Geacher

¢
3

&
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‘ skills ' .
" g. develop & curriculum which would include the limitless g
opportunitiesﬂiﬁ outdoor -education.
2. Administ;ators of local schools should éssume an increasing
role in facilitating oﬁtdoor educatipn‘programs. ;
3; Thé Department of Staff Development should make strong
efforts to
yau . a. organize workfhopftype activit;eg as a basic teacher
trainipg method, and
b. cooperate with colleges and universities in developing
graduste and undergreduate courses in outdoor edgcation,
and |
* c. encourage colleges and universities to establis? off-
campus centres in or near schools demonstrating an
interest in‘}esidential outdoor education.
k. The Board of Education should appropriate 1unds to

s employ lOcal educatlon personnel to prepare 1nstructional

guides

b. embark on an information and orientation progrem with the
citizenry

| C. purchase a limlted number of outdoor educatlon camps ‘

while concentratlng on rentlnq and leas1ng the majority

of such fac111t1es.l (&

. James of 'the Un1vers1ty of Alberta in 1969 developed "An Inter-
- disciplinary Approach Lo Outdoor Education and Selected Program Implico-
- tions for Albertn Urade Six Pupils.,”  To quote Jnmes:

Qs all program arens included in an approved curriculum are

]
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" based upon a conceptual structure, this study cites the conceptual

' learnlngs in each of the subjects to be taught at the Grade Six
level in Alberta . . o using the out-of-doors as & medium of learn~
ing, presents numerous exsmples of act1v18ées which %ill. teach the
required concepts at the Grade VI level.t

James also included poSsible testing devices for the purpose of evalu-

ation and suggestions to those undertaking such a ventufe (residential

outdoor educatioﬂ) Examples of pre-camp‘act1v1t1es su1ted to the

€

classroom were included along with samples of Grade VI school camp .

programs and sources of pupil work books and teacher guldes.

Charlene Vogan in 1970 completed a doctoral dissertatlon

-

ent1tled "critéria for Evaluating Condltlon Changes Affectln? Teacher-

Student Relationships in Outdoor Educatlon. //4his study was designed to

determlne obJectlves which would Foster condltions for positive teacher-
student relationships and to establish evaluative crlteria for determin-

ihg success intmeeting thése objectiVes through residential outdoor

education. Nine points which should be of concern to the classroom

teacher~were listed as follows:

1. galnlng a positive feellng regarding the reoldentlal outdoor
~ experience
2. working with students in
: a. general plamming -
b. determining goals and behavior
c. planning use of facilitiés
3. contribution to the. outdoor exper rlience
. a. professionally
. personally ,
4./ being an actlve learner during the event
S. encouraging "openness" in conversation with students
6. using time more effectively
7. becoming "forgetful" of classroom routines
8. participating in evaluation wiih students
9. bringing back and us1ny newy ideas and skills into the
classrooms.

The evalualive ypuide developed as part of this study could be used as a
sample of Llie process and building o% an evaluative instirument.

~
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Morris Wienner of Michigan State University attempted to examine

and analyze the historical development of the basis for outdoor

education and to suggest a current ratlonale. His conclusions stated{e1
/ o
1. '"Rationale Developmentﬁ/afforded an_appropriate means for v

examining the basis of outdoor education and for building a logical

-

foundation for outdoor educatlon.

2. Identlfylng the present basis for outdoor education thrOugh

the contributions of Shanp'and Smith resulted in an understandlng of .

ﬁggig'ggn interpretation“of that basiss ,
" 3. Outdoor education is best'conceived of as a Eroéess_of
utilizing the outdoors as an integral part of the scpool curricu%un.l_
| 4, The development of rational powers cen serve as an eccept-‘
able criterion for determin%ng prioritiesnin outdoor education.
5 The unigqueness of the outdoors as a setting for learning.
experiences is basically an expression ofpthe unity of the universe of
- °  which man is an Lntewral part 110 | —
FPrank De Gaff ochaffer at Columbia University developed "An
.. Administrative Guide for Initiating Resident Outdoor Fducalion in Puolic

. 1
Schools." After a review of literature a gquestionnaire survey was

prepared and carried out to 340 communities in 50 states. ’Conclusions
’1nc1uded a statement for support of thLS study. "Because school

resources are 1ncrea31ngly llmlted, there is a special need to objec~
tlvely and thoroughly assess the merits of proposed school activ-

1t1es w11l Programs of resident outdoor education were found to
- facilitate learning if they are based on sound educational goals and .
standards. '

Ma,jor guides resulting from_Schaffefs study were:
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' school serV1ng several school d1str1cts.

P s

'
i
H
<
§

- “ho

L. many school - and communlty people should be 1nvolved in

initiatory planning. A pllot program should introduce res1dent outdoor

£

education to the communlty.

v
/

2. these programs should be cons1dered as an 1ntegral part of

= li

the regular school programe.

K

i

3. leadership qualifications should inclhde: teaching skill,

prior experlence in, or observatlon of', such programs.

k. teachers and admlnlstrators should receive reduced loads’

_and/or extra salary for this work.

5. consideration should be given to using a regionul-outdoor"

- -
, '

6. studenﬁS“should bear at least part of the flnanclal costs.

7. con31deratlon should be glven to the use of obaectlve
evalnativeptechniqnes consistent with the maintenance of-a flexible
program.;lg |

Morris ﬁgridson of the University of'California, Berkley,
carried out a study that measured changes in self-concept and socio-’
metric status in chlldren as a result of two different school camp

-

curricula. Twoe currlcula descrlbed as "adult centered" and "child -

A‘centered" vere developed and taught separate groups. After testing

group I, "child centered" showed positive changes in some items and
gl . .

L

group.II showed positive changes in otner items., Positive changes in

social relationships wer= evidenced in both groups. It was concluded

that "school camping regardless of which of the two approaches used does

produce positive changes in self-concepts and social relationéhips of

elementary school chlldren."113

Ceorge Anthony Crocicchia of heorge Washington Unlver51ty found

-
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progl"am. . c

-

1. Of 1k school‘systems,”all if possible‘intended~to expand the

-

2. ‘Outdcor education resident .facilities should be administered

b},an.outdoor schoolrpr%hqipal who has complete administrative znd
éqperviSdiy)requnsibility-for the program and should de&qte 80 percent
df}his time to outdoor education. | ¢ ‘

3. A1l outdoor eaucdtion programs”are inhibited by insufficient

flnanclal resources.

%4. New outdoor schools rely heavily on 1nformat10n from '

-

establlshed schools.

I

- 5, Currlculum guides are nothing more than admlnlstrative bulde

'bboks. .

' ; 6. An outdoor resident faclllty is
sucnessful outdoor educa*ion prouram.
Te Most school systems use the c assroom.teacher as an instruc-
tor or at ldast for follow~up.
8. Student fees and tuition ar¢ primary source of revenue for
underwrltlng of res1dent outdoor programs.ll . re
Jonés, 1972, The University of Calgary, produced a study that |
was "An Afgective Evaluation of :an Qutdoor Education Program for Grade
VI Students." The/résults of the.sfudy indicated significant attitude
changes in two of four subscales of an attitude questionﬁairé as a
result of participation.in a residential outdoor education centre. ‘Ten
act1v1t1eb also evaluated by the studv revealed that all. were iound to v

be de8114ble but that modllicatlon was requlred in the slourh .tudv,

traverse trip, and weather study.




Plaxton, 1972, TheAUhiveraity of Calgary, administered two
questionnaires, one to grede seven and-éight sﬁudents and one to
secondary seience teachers. Seme conclusions reached weres

1. The teachers believed outdoor field studies assisted in the
- development of most science course objectives.
2. Teacher opinions indicated there was a need for in-service
and practical field study progreams. s
3. Both students and teachers recorded & desire to engage to a
greeter extent in field studies of a scientific nature.

k.. Femily and community orgenizations exposed sixty-five percent

of the students to an outdoor enviromment through a campinﬁlexperi-
ence, but activities engaged in were generally dissimilar

Finally E. A. Beakett produced "A Checklist of Desirsble

 Facility Criteria for Outdoor Education Resident Centres" in 1964, All

items were listed in a positive menner. Two checkoff columna appeared

to the right of the criteria entitled "Appliceble to Program" and "Site

Survey." In compering the checklist sgalnst existing or projected sites

and facilities, a check in the column "Site Survey” would indicate that
the particular criterion, as it relates to program needs, can be or has
been met. Main headings of the instrument included:

‘I Plenning and Site Selection
‘IT Master Planning for Outdoor Education
ITII Leyout and Plenning of Buildings
IV- Administrative Centre
V The Dining-Hall Lodge
VI The Health Centre
VII ZILibrary and Field Research Facility
VIII Resident Quarters
IX Service and Storege Facilities for Trailer Units
X ©Entrence Roads, Parking Areas
XI Service Roads snd Tralls
XII Maintenance Area
XIII Utilities

In ell approximetely 163 criteria are listed as part of the

instzument.ll6-~

The researcher was unable to locate sﬁudies‘which provided any

evaluative instruments for residential outdoor education.

ha
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* Chapter 3

PROCEDURES

. o

The probleﬁ of this study was to Qeﬁelopva valid instrument

. thch could be .used to éva}uate residgpfial outdoor education centres in

' Canada. The procedures used to deyéiop the instrument and to validate

4

"4he instrument were adapted frgmxideds and procedures mentioned in

Chaptéf 2.

DEVELOPMENT OF THE INSTRUMENT

<

The fol;pﬁ;ﬁg'steps bésed on Borg's seven steps were utilized in
d;yelopﬁent fofhe instrument:
l;'/The problem was identified:
A. Literaturevin the-érea of instfqment construction was
»feviewed to select principles applitable to the develop-
ment¢6f an evaluative instrumert. .
B. Literéture‘in the area of residential outdoor edugatioﬁ
was réﬁieﬁed to select~criteri? which should be used in
~ the instfument.y o
2. Constructing %he Preliminary Instrument:

A.-'The instrument was constructed using principles and

ideas listed in Chapter 2 of this study.
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3.

B.

Selection of the Jurors:

A.

respondents. v

49

The residential outdoor education criteria were not -
iricluded in the?preliminary instrument unless they were
mentioned by at least two authors. In addition further

ideas and recommendations were asked from the

e ¥

All Canadians listed in Leaders in Outdoor Education

were selected and an 1ntroductory letter was wr1tten to
them. Besides 1ntroduc1ng the study and the 1nvest1ga-
tor; the introductory letter¥* asked the proposed
respondent if he would as31st as s juror 1n the study.

Finally, the proposed respondent was asked 1f he knew of

any other person Or persons whom he would recommend as a .

Qenedian expert in residential outdoor education.¥ Any

person so nominated was further 'sent an introductory

. letter and asked to nominate any other experts in out-

. door education. A system of cross checking nominations

was developed and a list of fifty experts in residential

_outdoor education in Canada was esteblished, all of whom

. had agreed to act.as“jurore for the study.

W

* Of the list of fifty volunteer jurors twenty-five were

eelected raridomly from various geographical areas in

Canada. | mhe number of twenty-five was derived from

discussions with the investigaigj;s supervisor; and it

L

*Introductory letter enclosed in Appendix B,

¥Reply sheet -enclosed in Appendi; C.

PO

i g L A Feres ‘“?J’i'\-\-:. .

. .
<
a e T epr———— s B3

o Bl LI

B et St ko Sy 1

s

PUR

PR O

Al

..

-

PRV

s
H
S
F

|
|
5-
i
|

-

e —

3~

b

S

(£ 5% RS 4042 G i

.

it
BT o

icidays




, "50

would allow some leeway for the, reqplred number of

\\\ . " twenty respondents (to mltlgate agalnst set blas) -
$
\\‘ These three sdbsample areas 1ncluded the Marltlmes, )
> \\g . Ontarlo-Quebec and Western Canadv. : ' ¢ .
c. Those experts not selected.were sent a letter of apology

IR ' i v Lo
' \ and a promise to send a copy of the final instrument to

)

W “ | . them upodn comﬁletion. o o
: ’ ‘ k, Pretestlng the‘Prellminary Instrument. .
. - . - \ -
© : " L, A.J The prellmlnary copy of the- 1nsyrument was submltted tn

7

a group of twelve residents of “Alberta ranging from

knoyledgeable residential outdoor?eduedtors, several of = - .

whom were nominated as 5urors, to‘h professidnalutypist.

te - gt

B."The pretest group was asked. to 1dentify mlsunderstand-

A
-

- ' - . ings, embiguities, useless items and inadequate 1tem

P

Further a request was.made by the 1nvestlgator to the °

B e .

/ - pretest group to indicate additional items, point out
mechanical difficulties in matters such as data tabula- = .

tion and general difficulties withndirectionsifor

o
4

completing the instrument.

o

= C. After rev131ons ‘a subgroqg of three was given the

, . . © -

~ . . . preliminary 1nstrument with the above lnstructions for a
final pretesting.
Des The first breliminary instrument was revised accord-

iﬁgly to fonm the final preliminary instrument.* =~ <

/ T 5. Letter of Transmittal:

¥Enclosed in Appendix E. o ' : .

/ ’ 9 «, | o h | ‘Q:"
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A.. The letter of %ransmittal* that accomﬁénied the flnal

T

prellmlnary lnst‘ument followed .good practlces as listed,

in Chapter 2 of thrs study.’

© 4o the time limit.

6. The Follow~Up Letter:

4

A three week limit was set

’ “ to which the jurors were asked to adhere. -

Forty percent of the respondenfs replied withig, or close

[. 3

o

The follow-up letter was written to inciude good follow-

‘up practices as listed in Chapter 2 of this study. An

offér was made that if a person was unable to camplete )

'investigator‘of this.

the task he could keep the criteria but to inform the

B. An additional thirty-two percent of replies was feceived.

One respondent was unavailable, constiﬁuting four per-

_cent of the jurors. -

A second follow-up letter was forwarded to late fespond-

ents 1ncluding another copy of the final preliminary

instrument “and the usual self-addressed envelope.

Rather than a third follow-qg lettez being used Borg s

suggestlon was taken and late respondents were tele~

phoned personally by the investigator.

The total response was eighty percent of the samples or’

twenty respondents.

. T+ What to Do About Non-responding qujeéts:

No action was taken with non-respondfng subjects as the

4

B.
A,
C.
- 'Do
[ s i ) E.
- %Included in Appendix D.
O
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required nwber of jurors feplied to the'questionnaire“
AQ eighth additional step was added to Borg's seven steps.
8. Follow-Up to Completion of the Study:
' Al members of the jury and those.experts who hed agreed to
participafe in the stddy and Wére'not selected were sent a

letter of appreciation, snd a final copy of the instrument.

VALIDATION OF THE INSTRUMENT

B ']

L. The instrument ;as forwarded to all members of the jury to
make thelr comments and suggestions for the impfovement'bf the instru-~
‘ment and~aiso for the rating of each criterion by the following>scalé:

"A"  The critérion is "essential" for.évaluatihg a rgsidéntia;

outdoor education centre (7 points)
- "B" The criterion is "very desirable" for. evaluating a
gesidenti;l outdoor educa£ion centre (6 points)

"G"  The criterion is "desiréble"‘for evaluating a residential

6utdoor-educationtcen%re (5 points) |

"p" The criterion is "acceptable" for eyaluating é residep- 3

tial outdoor education centre (b points) '

"B The criterion is "questionable" ‘for evaluéting a
residential outdoor edﬁcation centre (3 poigﬁs)

"F" The ecriterion is "unaceeptable"'for'evaluating.a residen~
tial outdoor educatisn centre (2 points)

g Tﬁe criterioﬁ is "not fehsibléﬁ for evaluating a residen-
ﬁial outdoor education centre (1 point) |

"H" The criterion is "not applicable" to an expert's specific

situgtion. and is not included as'a‘possiblerrepifh

* ©a P -
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~

The jury was not infonmed‘trat}each criterion which had a mean
of It or better was necessary to retain. 1t in the final insirument. -

o2, The instrument was rev1sed according\to comments, suggest-

o

ions, and ratlngs of the Jury of experts.
'3. The instrument was revised to 1nclude a 8ix p01nt scale
which then could enable the instrument to be used to evaluate residen-
. ) -

tial outdoor education centres in Canada. The scale is as follows:

(2) The criterion is met "completely” at the "centre"

-

(b) The criterion is met to a "great degree? at the “"centre'

~ \(9) The criterion is met to a "moderate degree ‘at the centre

& \

(a) ih?‘cx;terlon is met to a !"small degree at the "Zentre"

(f) The criterion "does not apply -at the ' centre

i, The average rating recelved from the jﬁrens was included
S '
immediately fcllowing each criterion in the body of the instrument.‘ »




Chapter 4 . . ”{hj“

ANALYSTS, AND INTERPRETATION OF DATA
[

The. study was undertaken to develop a valid instrument for the

evaluation of residential outdvor education centres in Carnada.

A 4

S '_ . ANALYSIS

The instrument was validated by a_juny of twenty experts in.
residenﬁial outdoor eduoetion in Canada, The sample of jurors was
divided;into ﬁhree ;ubéamples, Maritimes, Quebec-Onthio and Western
Canada, and was selected randomly from a preparea list ofvfifty
experts. Bach juror was asked to rate each crlterlon independently on
an eight point. scale and to make comments and recommendations ior the
improvement of the instrument. Crlterla rece1v1ng an average rating
of 4.0 were 1ncluded in the final 1nstrument w1th one exception.

The numberlof Jurors selecting each ratlng, the average rating

<

for each cfiterion, and wnether the criterion received a high enough

u

fating to be included in the instrument are listed in Table l.

Ly
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Table 1 (continued)
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- Table 1 (continued)
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Acceptable -

s

ves
ves
yes
yes

yes,
yes
yes
yes
yes

L

yes
yes
yes
yes
yes
yes

yés
yes
yes
yes
yes

yes
yes
yes
yes
yes

yes
yes
yes’
yes
yes
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"y "+ INTERPRETATION

Two hundred and six criteria were inclu@ed in the preliminary
instrument. fFourcof these criteria were':ejected. Three criteria were
rejected because.of a low rating and oneenecause of ccmments.f

| The iﬁemvinclnded as "The sixtn éréde is"the age level (12
. ' years) best sulted to a res1dent1al outdoor education experlence
receIVed a ratlng of 3 7e Commenﬁs from Jurors included "This has been

/
the case trad;tlonally but I haven't seen any valldlty or "Thls 1s not

the cése anymore, students gf all ages are suited to this experience,"

When the Jurors re asked to rate "Where more than one class-

room is involved at a gession it is encouraged‘that classrooms come from

e . <
different schools," a 3.9 rating resulted. Apparently the jurors

thdught tnat students often did}notﬂknow each other to any degree. 1In a

) ) - ' ' - . . i - . "
short experience such as this, meeting classmates under different circum-

stances was enough fof;the students and staff to absorb wiﬁbout adding

2

complete stranbers to the scene unnecessarlly.

¢ v

-

. o o _The item "wnhole group assembly and meal tlmes are announced by -

gongs, bells, or other loud devices'" received an average rating of 3.5.

M&st jufo;s‘thaughﬁ tnat in special cases or emergencies this may be
acceptable but most .questioned this critefion becayse they felt it made
theﬂcentre ”schcolisn" or "it gives the connotation of school." “Some
jnrors thought that this.took some self respcnsibility away from students.

The fourth criteriom excluded from the instrument was "75% of -

o

the preceding program criteria should be met for an acceptable Residen~
. A N
. . tial Outdoor Mducation Progrma.” 1This criterion was deemed Lo be, not

in keeping with the intent of the instrument, that is to be a criterion

IS Ea : [S

. . e . ‘ o

A O [ N N
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for evaluation not a criterion for evaluation of -evaluation. Further, . -

the_criterion was worded and %onstructedpin'suoh:a_way that did not
o . suit itself to the rating Ecale*used;‘wThis type'of criterion is best ~

n

answeaed by an open. form‘or a forced ch01ce method, for example, pick ~

one of the followingkloo%; 95p, 90%, and SO, on. Many of the jurors

-

commented that 75% wa8 not high enough and therefore they selected the

4 ®

.

essential ratlng. * .
One crlterlon received a ratlng of 7.0, This item on which the
- jurors felt most strongly read, "The program allows for students to be

active learners not merely observers. Outdoor educators in Canada.want

. RS

the students to.be mentally;. otlonally, and physically active at

res/dential outdoor educatlon céntres.

4 Fs N

Criterla Judged suff1c1ently high to receive. at least a 6.9

ratlng included° "Adequate water for domestlc and program purposes is

i

Ehe pro-

tnon

/
// aNallable," "The centre regularly evaluates ;ts objectives,
/ o K [ L4 !
/  gram requlres the observance of health and safety rules," "Learning

methods vary w1th the age end maturity of the partlclpants, and

/ finally,"The classroom teacher understands his or her responslg&llty

y K

for the safety and welfare of students while off the school grounds.

-

The Juroru hold safety and supervxsion, adJustment to needs of chlldren,

%

R and constanr evaluation of ‘objectives, as extrenmely important.

Thoge cxiterla gudged as borderllne or 4.1 and L, h .were as. v 4

o

follows: “The centre"is withih one hour driving time of the school,"
"The program allows for domestic animals to be cared for, by partlci-

@
pants," and "5 -teacher requlres & minimum of experience, in-service, or

preservice education 4in outdoor education before he or she is allowed

("

-

to accompany the class." : -




The maih arguments against the first two points were that many

.63

times the "centre" ohjectives may be mixed. In other words, should the
" program be geared to a semi-wilderness erperience which is not available
. often within-ohe hour traveliing-time of the school,.and are domestic |
anlmals conducive to the seml-wllderness experience? If these two
cr1teria are to be met adequately, is the program a rural or semi-
wilderness exper;ence? Several jurors felt that clarification is needed
on ‘this poiht for-many "centres'" in Canada. ‘ o | S
The‘thfrd point, that a teacher requires certain education or
eXperience in outdoor.education before being allowed.to sccompany his:
or her class, was felt to be discriminatory, a negative approach and
some’ asked the question, ;hy should the teacher's first exposure to
outdoor education not be classed as an in-service for that teacher?"
Many Jurors expressed the dpinion that~1nexper1enced teachers should be
alLOWed ‘to accompany the class but their ro;e mdght be qdite different
to the normalisituation.
' In oonclusion,_fortv-eight criteria reoeivéd‘an average

:.. ' . iy P | ) .
"essential" rating; one hundred and nineteen received an average . /

very deg;l.rable" ratlngb, thirty-three criteria recelved an average
"desirable" rating; and six ;rlterla received an average "acceptable”
rating. Three criteria were dropped from the 1nstrument because the f
ratlng was lower than h O, and one criterion was dropped because of {
comments.' The\average ratihg.received by those items getained for the'
‘instrument was 5.989 or, if treated as the original ratings and rounded

out to the nearest tenth, 6. O therefore very. deslrable.

N7
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o i . ~Chapter 5

- INDINGS AND RECOMMENDATIONS

-

The problem of “this study was to develop a valid instrument for

-the evaluation of residential outdoor education centres in Cangda.ll

Sub~problems involved developing & formaf, selection‘of criteria and

Validation of the criteria and format.
FINDINGS

The flndlngs have been lelded into the four areas included in

the instrument, a flfth general area and the valldated Lnstrument.

[

¥indings in Philosophy and

. ObJectives

'he average rating recelved by this section was 6.0, very

desirable. 1he problem that confronted many Jjurors was one that
Donaldson; talked of when he described "problem centered" and "curric-

ulun centered" programs. If a Juror s phllosophy was a "problem

”centered" one then some obgectlves wonld be lower or uq’gceptable and

e

the opposite was true with those of a currlculumrcentered phllosophy.

A case in point was the objective "students will have had

direct (first hand) expériences in:the out-of-doors,for each specific

subject matter area." opveral jurors rated this 'questionable" and

"not feasible" and accompunytng comments included "tth should notl

A

'

necesaarily be an obJectlve. '

Those with a "curriculum centered" phjlosophy lended to rale

& - A

. 0078
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objectives low that dealt with items such as "exﬁerien;e the concept of
a.self-COntained community" and "experience end use a variety of skills
required for outdoor recreation." Comments by jurors included "het
neceésary depending on point of view" or "if these-gie godls of the

K

'program, okay, but excellent programs cen be run without them."

‘ Eindiggs in Administration

" The sverege rating received by this section was 5. 9, very

desirables,

i

a

It eppeared that the-"curriculum centeredﬂ and "problem center-
ed" conflict arose in this section. For exemple those jufors with the
curriculum centered" philosophy tended -to rate criteria such as "the
general organization for living accommodation i:s of & decentralized
. ﬁa@ure," or "a separate and dlstincb area-is available for sn infirmary"
lo;er than other criteria. Comments included "this depends upon object-
ives, whether these are needed or not" and "essential if major object- .
ives are camp type, social developmen%,“et“cetera; wherg major object-
ives are ecademic, living accommodation may be of seconda;y importance '
Comments in regards to the infinmary‘included "if the student is sick 5
‘gend him home as he can'f study enywey" or "take them home or to
hospital.” | |
Another finding that became apparent, especlally after reading

the cemments, was in relation to the criterion "the entire unit does.

not exceed 120.participant§.". Geherally Quebec-0Ontario Jurors rated
the.criterion lower because’ they felt that mbrewthah 120 parficipants
could be accommodated. Maritime and Western-Canadian Jjurors accepted

“the criterion but many made comments that 120 participants may-be too

[y
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_;arge e Zroup.

Avthird finding dealt with the types of outdoor education:
urben, rural, or wilderness. A juror quoted a geographer, "that the
North Amerdcan lendscape is divided into wiiderness,'the pasturage, and
“the city, and that we have specmal sets of values which are related to
each of these aregs." The Jjuror was concerned ‘that we tend to blur
these value components’of humen landscepe and accordingly also blur the
velues associated with esch. This thinking ledﬁﬁo wide variation in

responses to criteria such as "the 'centre' is within one hour drivin%

time of the school," "site has or is in proximi/ty to progrem enrichment .

* features Swaterfront, open playing field, campfire area, variety of
plent life, trees, snimalg, and other natural phehomene)," or "the site
is located in a natural setting'with a minimuﬁ‘intrusion'or develoﬁhent
by men." | | | ”
Another finding was that a division existed\getﬁeen jurors -
connected with operational ' centres and jurors who A:E;Eﬁgﬂmiished
programs and then had acquired or\rented a site oa a short term basis
’ at -which to carry out residential Rrograms. The criterion "the 'centre!
supplies services and resources to %he degree required by the school"
met with opposition from the group that'were worried about final overall

control end met with agreement from the group that wished services as

by

they reqpired them.,

Finally e findlng‘related to the provincﬂél camping assoc1at10ns
and Canadian Camping Association standards revealed that some jurors
thought their standards were tod’gtrict but other Jjurors felt that the

stendards were not strict enough.




Findings in Progrem

The progrem average rating feceived was 6.0 or very desirable.

Findings included the controversy of the "problem centered" and
"curriculum céhteredd philosbphies, henée'twO‘general progrem criteriga
showed wide‘variatioﬁs; The two- general criteria revealing varlation
were "the program arises from the stated objectlves of the centre'" and
"the program has particular and speclfic sctivities related to the
_achievement of each objectlve.;

The jury rescted to other criteria in a similar manner, for,

example, "the progrem is planned to act as a catalyst to all subject

T
matter areas of the school curriculum," "the program is veried and SN

3iversified,<not emphasizing one subject to the exclusion of others,"
| anu "prestuuy and follow~up study together should require more time than
study on locat on." o

. e~ :

Many Jjurors felt that the program may become too rigid if it was
forced to revolve around certain resident‘functiqns such as ' meal times.
Therefore, criteria such as "the progrem allows for heal‘tiﬁes to be
Suitablyhestablished and 6bserved," "the program initielly is a basic
ne§essity schedule. It is presented to the school for activities to be

included," "the program allows time blocks of at least one half regular

school day per activity," and "the program encourages the benefits of an

orderly plan dﬁ/living"vsuowed wide variation in ratings. The jurors
aggerently wau#ed as muchiflexibility as possible in programming.-

» The wilderness anq;pasturege division was evident in two cri-
teria, namely; "the progrem sllows for domestic crops to be planted,
cultivated, or harvested by participents" end "the program allows for

domestic animals to be cared for by participants.

w>
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Findings in Staff

The section relating to staff received an overall 5.9, very
desirable, rating. from the jurors.
The criterion 'an administrative unit is responsible for out-

door education received such comments as, "I believe that all teachers

in a school distrlct ghould assume responsibility for different school
experiences. An administrative unit may assist them but often takes
over the responsibility and teachers are no longer involved," and "if °

e the adminlstrative unit fails to 1nitiate\a program, somepody else should

be permitted to do so." Generally it appoared that since little leader~

¢ v

Shlp hes come from the upper echelons in the e$h

A

‘cationallstructure in

the area of outdoor edncation end the main thrust ag come from the.

grassroots "2 or teaching force, jurorsnfrom newer progrems tended to

rate this criterion (administrative unit) lower than those Jurors repre-

.

\

v senting longer esteblished programa-

| ? The divislon between those who felt that the reaildent director
or princ should have final overall authority, or those who worried
sbout\flekibility and teacher and student irmput, became ‘evident in

criteria "the principal or his agsistant has complete administrative

and supervisory responsibility for the program,' and "the princibal of
the centre appraises teacher qnalifications, determines special A N
interests and stresses program activities for which teachers are best
qualifled." Comments included "the teachers in attendance bear some

responsibility as well” and "I would tend to’ de~emphasize this position

unless it can be staffed by a person who sees his role as solelx that of

a facilitator or resource persgon_ who assists teachers, students, parents ' S

&
s
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et cetera, to plan and operate thelr own programs.
"g teacher requlres a,

. A finding referred to earlier dealt with
minimum of experience, in-serV1ce, or preaerv1ce education in outdoor '
‘ " and "8.1.1 ‘v“‘

-

4

education before he or she is allowed to accompany the tlass,
teachers are able to teach out~of-doors. Some Jjurors thought ‘that
. e |
ught this wes an excellent /

this was not feasible whereas others tho
and one juror changed the criterion to read
. L /

objective to strive for,

"all teachers teach out-of-doorses"
"ourriculum centered” tended to downgrade |

/

“The Jurors who were
"eentre" for leadership training of "preservice and
|

the role of the
n-eervice programs of private and public programs concerned with
camping and out-of-doors.” | - j
Over one third of the jurors did not see a8 acceptdble ‘the f
or in-sgervice programs att?nd(d

v/
criterion that "any.workshops, clinics,
's work record for credit

by the teachers are recorded on the teacher
ed one objective of preservice as lower than/ the

The jurors rat

ther objectives regarding preservice,

education centre.

Rttt
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~

General Findings
A1l four areas recelved falrly high average ratings (6.0, 5:9»

£.0 and 5.9), with an overall sversge for the entiie final 1nstrumént of
6.0 or very,ﬁesirdble. On the whole the instrument is not a contro-
versigal one andﬂappears’to be well accepted by experts in the field of
residential outdoog'educgtion. Residential outdoor education‘ln Canada
is relativelyanei but it is matufing as e%idenced by the ratings and
comments of Jjurors. Philosophies in outdoor educaﬁion are being

" geveloped and various outlooks can be identified. This is a health&
sign that much thought 18 taking place in the aréa.of residential out-

door education and for that fact in outdoor education.

.

—_________——————-

The Final Instrument

The final validated instrument is enclosed in the body of the

thests as the dévelopment of it was the problen of the .study.

2079
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« INTKODUCTLON

-

' The criteria in thls 1nstrument were validated by a jdryeof

-

twenty recognized experts in the’ field of resldentlal outdoor education

from the, Maritlmes, Quebec-Ontario and Western Canada.

The experts were asked to rate each crlterlon for evaluating

resldentlal outdoor educatlon centres on a seven point, scale including

essentlal,“ "very deslrable,” "gesirable," "aﬂceptable " "questlon-

able," "unacceptable " "not feaslble,' end an eighbh not applicable"”

.

column. In addltlun the experts were asked to make suggestlons and

comments that would iurther enhance the instrument. Only those criteria

thch recelved an averave ratl g of 4.0 or better {rom the jury ct

experts, - and comments that would clarlfy or improve the 1nstrument, were

” -
‘

retained in this instrument.,
l

The purposes of this instrument are to assist in:

A. evaluation of operational resldentlal outdoor education
. ,

centres¥® Lo ) C
- . ‘ ‘ /

1 a

B. development of proposed ' "centres" ;

C; establishment of prior1t1es for 1mprovement of existing

centres.

It is the sincere hope that thls 1nstrument will aid in the

development and 1mprovement of residential outdoor e

Canada. P

*Hereafter known as "eentres'. . v "

1R

ducation centres in

S AR 4 e e TAKTY R T AR

3
i

'

e et it »3.?4,_%4’;
Ls

BURNURISS Y -

i

P THATO e i3 it

.
s s e
et

s o
Pt s T e

B Ay

N
v or

5

i Rl T
S e
ol s Agte
v
-

re s o speapsCmmry. 2




\
\

1. Briefly read the entire instrument SQ

standing of its nature and content.

2. If the crlterlon iss ,vé
a. met ccmpletely at the 'ceﬁtre" circle "6" to the right  Z_A
‘ of the criterion . ‘jjf 
b. met to a great degree at the "ocentre" circle "5" to the 2@ it
right of the criterion ' | “i;b
c. met to a moderste deyree at the "centre" circle "I" to “2}é )
the right of the criterion | ; i |
d. met to a small de'gr,ee'/ at the "centre" circlé "3" o the ‘ § e ,,
. right of the criterion | T E,ﬂf
e. not met to any degreé at the "centreﬁ'éifcle‘"z" to thé E'.f‘
right of the criterion | &; R
f. notrappi;cab%e at the "centre" circle MY to the right ?fg;v:
of the criterion. R iﬁiﬁﬁ;
erom © AT
3. To ald eventual 1nterpretatlon of findings from evaluation §(:wg£;‘
using this instrument, the following 1nformatlon is 1ncluded. The'aver- i i_ f?
age rating by the jurors for each crlterlon follows that crlterlon «ih t Ei
the boéy of fﬁe instrument., -
a. rating of,6;5 to 7.0 is "éssential"~ \ . > f
. b. .rating of 5.5 to 6.4 is "very desiravle" . E - |
. o. rating of 4.5 to 5.l is "desirable" ‘ ) N '
d. rating of 4.0 to h:h is "acceptable” ‘ C° e -
’ ) . I3
7 ‘ - L |

DIRECTIONG

as to get an under-

h

1T e e T _x’t«-qc»".;?..w»nr.'uwv'r-‘-ﬂ"w. et B
e k : DA C RN N
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2.

3.

L,

Paft I

r
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PHITLOSOPHY AND OBJECTIVES

n
[

A philosophy for outdoor education is - 6 5 3 -

_‘developed,which is in harmony with the

educational philosophy of the sponsoring : -
school board. (6.2). .

_Those areas within the total school 6 5-4 3 2 1

‘furriculum that are better taught out-of=~
doors are taught out-of-doors. (6.3
Outdoor educational eiberrences¥'are
offered to all levels of the school
system..(6gl) .

All students are offered a Varietx ‘6 5 4 3 2 1
of outdoor education experiences. (6.2) : 3 .

¥

4

o
A%}
N
w
N
[

A1l students are offered-at least. one 6.5 4 3 2.1
opportunity to be involved in a resi- V4 .
dentisl outdoor education'experience .

during;their school years.'x? .

A veriety of learning experiences are S 6 5 Lk 3 2 1
used, monitored, evaluated, and adapted /

as necessary in changing circumstances. ‘é. ),

: L. / Ty
2 . /

v

-

Loutdoor education experiences rvanging from the field'trip‘or

field study to a stay in-a residential outdoor education centre or
wifderness camp ) :

1
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. : M D D D.M &£ .o
7. students during their stay at the "centre" D , . %
or as a result of their stay at the - R
+ Meentre" will: S - J oo . S
! w
! ) g . u :{
A. experience elements of social living2 6 5 L 3 2.1 ‘ i’
through group planning, sharings e B
working and living together with peers . o T SR
and adults. (6.7) . o ’ I
- . e, '
B. -have had direct (first hemd) 65 k-3 2 1 §:
experiences in the out~of~doors .for o . :
most specific subject matter areas. KS-G) : o 4
C." evaluated the importance of the. 6 5 4 3.2 1°
natural environment. (5.92 . : - . }4
D. yalueh°the natural enﬁironment. (6.1) 6 5 4 3 2 L
] E. respond’ to & mesningful work 6 5 4 3 2 1 )
experience. (5.5) : N - .
\
F. experience and use & variety of 1ls’ 6 5 .4 2 -1 &
required for outdoor recreation. (5.7) _ w
. Ge respond5 to the opportunity to assume 6 5 L 3 2 1
- responsibility. (5.8)
\ 1. valueu and use pexsonal health 6 "5 L4 3 2 1 °
practices..(s.s)” o §
- i . i x;’}'
I. veluet and use safeéy practices. (6.3) - 6 5 y 3 2 ﬂjj
o &
e
2respect the rights of others
" 3pake qualitative and duantitative Judgments
l+give worth to; slowly being jinternalized
p ! '5ac$ively attend tog committing himself,in‘éome small‘mqasure

6e.rchery,‘shooting and hqnting,rangling and casting;;boating‘and
water activities, skin and scuba diving} outdoor winter sports, mountain ‘ .
“activities, orienteering, family camping, arts:and craftss; hiking and

S0 on. ‘ ‘ : : g

a - : . . S
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s M LD D D M A
'Jt’ p¢r¢eiﬁe7,aﬁd dse basic survival 6 5 & 3 2 1
skills reduired when "in the out-of- - o
" doors. (5.3) i \ . !
K. enslyse relationshiﬁs and integrate -6 5 4 3 2 1

the outdoor experiences with the
. regular school‘curriculum.,(5.9)ﬁ

L. . enjoy himself, or herself. (6.5)

e

o felate_gnd»beigomfortgble withpeers' 6 5 k& 3 2 1
" gnd adults in informal situations. (6.2) °
N. experienébfthe,conceg% of a self- 6 5 4 3 2 1
contained community.” ,(5-5) - ’
0. meke spiritual re 'onsqég'to,out- 6 5 L4 3 2 1.
door . experience. - L.8) L
a ) ¢
= - v‘. h?b 4
e Part II -
, ,, | ADMINISTRATTON
g
K
1., Gdod employment procedures and jracticeslo 6 5 L 3 2 1
are followed in reiations with staff. (6.8Y) ¢
' 4
2. Good medical procedures, end practices ™ 6 5 ‘% 3 2 1
are followed before stafﬁ Sstudents

o

arrive.on the site. (6.8Y . -

-

'5'76’51+321,

A T e

~ . .
e !}attach meaniig and*imprqyigation% to objects, events, or
situgtions occurring within the spatial or temporal proximity of the
individual . L :

8convergipg needs of individual and society
. zgﬁerbélizg and ;jhink

. -

10yritten job descriptions, and staff contracts for teaching

stéff (may be stedndard teaching contract) as well as for support staff.-

Canada Pension Plan,s Unemployment Insurance,’ holiday pay, workmen's

compensation, Medical Health Plan are considered where they apply

; ) llregistrgtioﬂ forms indicating next of kin, address and phone,
ald ‘medicel records stating physica; health and limitations are re~

., gquired, provincial health care number, other insurance, etc.

2
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3. Good business»ﬁroéedures and practice312 '6 5 4 3 2 1
are followedes (6,6) : : . T

L. Compensation‘in\the form of reduced load’ 6 5 Lb.~3 2 1
or financiel compensation 1s allowed to : -
professional teaching staff who perticipate R}
in the 2l-hour a day outdoor experience. (5.4).

5. Support staff is employed on, the basis of 6 5 4 3 2 1
the respeetive provincial labor codes as T '
to minimum wages, hours of work, time
off, etc. (5:8) . . _ -

6, Volunteer staffl3 fulfills all conditionslh 6 5

as allowed under the various previncial . )

labor.codes. 5-7 . )

7. Adeguate suppoft staffls is available. (6.6) 6 5 Ly 3 2 1.

. " . N 5

B. Adequate insunancel6 is.maintained'and N 6 5 ¥y 3 2 1

coverage is reviewed periodically. (6.8)  _°

%
ot

9% Records of accidents) illness and ‘5 5 L 3 -2 1
" medicel treatment administered on site :
_are maintained. (6.8) '
10. Guidelines are established in the srea - . 6 5 W 3 2.1
of parent and teacher 1liability end both
teachers end parents are aware of these. (6.7)
<

“lgbudgets are prepared,ffinancial records are kept and audited,

¢
3

inventories and food records ere available, etc.

l3special resource volunteers such as foresters, local farmers,
counsellors (high school students, student-teachers or para~profes= '
sionals) L

\;uto allow them‘to be exempt from provincial labor codes where
they apply to minimum wages, etc.

|  15p004 service staff, maintenance staff, health staff,
" stenographic and clerical staff ’

16liability insurance, motor vehicle insurance, non-~owner
vehicle insurance, passenger hazard insurance, fire and theft insurance,
staff accident insurance including worlkmen's compensation, etce., and
extended heglth’care jnsurance for students N : f

‘ ’ ’ g
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o

1. The general organizatidn for livingl7 . 6 5 L, 3 2 1
{ accompodation is ol a decentrallzed -
N ~ = / . I

.. the site is 1dcated in a natural settingq 6 5 4 3 2 1

"5 .with a minimum intrusion or development
by mane (5 06) ‘ e .
- //’
i3. The facilities are designed to complemerit 6 5 .k 3 2 1
%he surrounding environment. (5.9) 5
1L, ‘Site has or is in proximity to program 6-5 & 3 2 1
' ‘enrichment features.ld (6.1)

educational objectives.20 (5.8)
16, Facilities are dééigned to serve the com- 6 5 Lk 35 o 1

munity when not in use by the schoolse iS-h)

to provide for most phases of outdoor
education. A suitable retio is 1 acre
per participent., (5.0) '

15. PFacilities are planned to fulfill 6 5 4% 3 2" 1

7. A large enough tract of land is available 6 5 4 3.2 1

1%, ‘The facilities are winterized. (5.8) | 6> 5 4 3 2 1

19. the site is well drained. (6.0) 65 b 3 2 L

0. Fire protection eguipment and procedures 6 5- L 3 2 1
are explained to all incoming staff and R
students$\/£6.8) .

. 17cabin or tent units not largér than 10 students, but entire
sroup comes together as a whole for meals;, campfires, etc. '

18gecluded, with plenty of shade, natural features such as
hillside, brooks, lakeside end veriety of plamy and enimal life

194aterfront, open playing field, compfire area, verigty of
plant life, trees, animals and other natural phenomena. Tt -should be
considered that the program be an entirely wilderness, entirely rural
or one of compromise of both types. ' o
20yeather stotions, lab, large building that can include entiré
group, nature trails, gmall museums, library, trading post, storege
space for tools, displey end dempustration areas, etc.

.
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The "cenﬁg" is within one hour driving
- t{ime of th school.21 (h,l) ’

Adequate water of acceptable quality
for domestic and program?burposes is
available. (6.9)

A dihing hell is afrailable for feeding
the entire group st one sitting. (5.3) =

Adequate storage for food, su plies and
equipment is mvailable. (6-7§ ,

.

- A separate end distinct -area is available
for an infirmary.22 (5.8)

Laundry facilities®3 are availables (5.2) 6
An qdminisﬁratiye office? is availgblé.(B.G)'é

Adéquate parkingzs ig 'available for busses, 6
staff snd volunteer vehicles, "centre"
vehicles and others. (5.9)

Program units do not average more than

15 students to 1 teacher. (5.9)

Special facilities are available that ~ 6
enhance the progrem unigue to the site. (5.5)

21ease of transportation and potential for broad use--quality
should not be sacrificed, however : ‘

22;4 is used for no other purpose

23n0t necessarily for the stldents’/fwv

2ucqntains usual office fixtures ineluding typewriter, dupli-
¢ating machine, etc. e

- cabins, etc.

25traffic routes are considered as well, eé. no roads between -
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31, The facilities ‘cannot be described as 6 5 & 3 2 1 o
resort type.20 (5.3) | i | | b
“32, The entire-unit dces not exceed 120 6 5 L 3 2 1 !
participants. (5,3) 3 | . L
. ! . » e ;
33, ILiving accammodation units dq not exceed 6 5+ & N3 2 1 !
10 students to 1 teacher or,counsellor. (5.4) ’ LT
34, The "centre" supplies services and - 6 5 4 3 2 1
o - resources2! to the degree required by .
the schoole. (5.6) o ' . . 3
> . - . Y
35, The "centre" regularly evaluates its 6 5 L4 3 2 °1 ) o B
’ . objectives. (6.9 ‘ : . . ) i
! 36. Boys end girls live in separate Huildiz;llgs.) 6 5.4 3 2 1
‘ - , . ) +29 % . {
37 \geache?s and counsellors are provided 6 5 L 3 2 1 i
_ \rith separate rooms from students. (4.8) . '
38, ~ Toi,let28 and shower facilities s&re - .6 5 % 3 2 1 AR
located within the living quarters. (5.0) . , ; ‘ ;*‘;
. % . c ol v . ) S
39 . Adequate personal storage space is "6 5 4 3 2.1
svellable for students and staff. (5.7) 4 . :
40, Provision is made for housing of prograi 6 5 4 3 2 1 !
; ~ staff and others who are not accommodated . i
" 4n students'.living quarters. (6.4) F
. R . ’
k1. Provision is made for housing of over~ ' 6 5 L 3 2 X !:
night visitors.®? (5.1) i
L .
. hp. A classroom teacher accompanies the 6 5 L 3 2 1 L
students. (6.6) g
\ . . 3 :’ ‘l
’?.

0 o o _
. 26tennis courts, athletic fields, volleyball courts, basketbhall
courts, softball diamonds, large modernistic centralized buildings and
services that are found at public recreation areas or near the child's
home ‘ . .

27may wvary fram centré supplying leadership, equipment, meals,
etc. to merely*a sanction for a group supplying its own leadership,
food, equipment, etc. within set standards

P LY

L e e, e

2Bor are easily-accessible

»

* -t 29guests, specia,]i'St resourte personnel . .
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i+3. ‘The length of stay ai:.téhe "cer;tre" is
. st loast 5 days and b xiights.30 (5.0)

Iy, The "centre" is considered as a part 6 5 4 3 2 1
of thé . total school’ system, by teachers, ’ '
administration, and board. S

. " | A ~ had ¢ . . : . . .

45, The cost of Qperdtion32 of the “centre" 6 5 3 2 1

comes from school funds33 as does a?y .
other part of the 'school. systems .6) '

46. Personal costs of paIticipantS3u are 6 5 4 3 21
borne by the participants. (5.0) -

47. The entire popilation of the classroom - & 5 L4 3 2 1
is encouraged to perticipate. - (5.9) - |

. ] ‘ , ; : ‘ '

48. No student is denied the right topar- 6 5 % 3 2 @
ticipate because of, inability td meet
financial obligations.32” (6.6)

49. Selection procedures are made available ‘6 5 L 3 2 1
to all concerned if schools apply or
sare selected in some mannerw »(6,3)

50. Respegtive provincial camping associa= 6 5 L3 2 1
+15830 health and sanitation standards :
for children's resident camps are
adhered to. (6.3)

3O£rrive Monday &nd leave Friday

) 3lteachers' association, administration represented by:Central
office administration and principals’ associations, and school board
have reaffirmed the concept of residential outdoor education

32naintenance, utilities, instruction, materials, etc.

T

33not from a special budget, trust fuhd, parents' contribution, etc

3ufood, food services, laundrys transportation, nursing,
extended health insurance, etc. E .

35the regular constituted sgency which»normall& providég\fot
the child should assume responsibility or .en allowance may be built into
%he budget to support such participants ‘ P

36exceptions are New Brunswick and Prince Edward Island %hichh
have none at this time. Up to 30 items could be included here, ¢

o
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. 51. Respective provincial cemping associa- 6 5 & 3 2 1 i }ﬁi
‘ » tion37 séfety standards for children's - ‘ %-i),g
: : ; resident camps are adhered to. (6.2)42 ' \ %-@f!g
: . . - Ty ~ ¥ ;ii.: y
52, : Respective provinciel camping associa~ 6 5 & 3 2 1 A
°  4ion transportation standards’for o : ol
.children's resident camps are adhered to. (6.1) ; - At ;;n
| | B we
53. The "céntre" achieves respective provin- 6 5.k 3 2 1 : ‘ ~?1j§%
cial snd Censdien Cemping Associztion3 by - A
camp accreditation. 25.35 L/ ' i X
54, Appropriate permission is sought to use 6 5. 4 3 2 1 : gy - 8
a1l outdoor study stations off the site6.5) - o i
55. Each new residential outdoor education 6 .5 4 3 2 1 b
program begins with a pilot project - S RagH
that is thoroughly evaluated. (5:7) ! 15
. - ) : ’ v“)} |
56. * All teachers who acccmpaﬁy students are 6 5 & 3 2 1 gl
informed and oriented. (6.6) : el
57, Adequate instructional material, g uip~ 6 5 » 3 2 1
© ment, and professional assistance’” 1s i
mede avellable to all teachers. (6.0) !
58, = Special interest materials, eqpipment; 6 ! 5 4 3 2 1
and professional assistance’ is made 5
svailable to the teacher. (5.5) :
!

37eXceptions are New Brunswick and Prince Edward Islande Most
comprehensive safety standerds are required by Ontario and to a lesser .
extent by Quebec and British Columbiae. Up to 10Q items could be ok
inCludEd here. ‘ ‘

S R T
‘ 381f the provincial camping association accredits a camp by its ° ‘ ,*ﬁfﬁ
own stendards Canadien Cemping Association accreditetion follows. T o

39consultative help, resource specialists, reference library, E : ot
first ald kits, etc. y ‘ :

*

l"ophotogra:phy, rocketry, music, archery, angling, camping, ete.
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1. The program erises from the stated ' 6 5 4 3 2 1 '
objectives of the Yeentre." (5.9) -

5, The progrem has particular and specific 6 5 4 3 ¢ 1 '
activities related to the achievement -
of each objective. (5.4) '

3, The ‘progrem 1s designed to use outdoor 6 5 4 3 2 1
education as & process of education not ‘
os & subject in itself. (6.6) '

4, The program grovides for individual, _ 6 5 L4 3 2 1
emall grouptl and large group 2 ,
activities. (6.4)

' \ )

5, The program 1s varied and diversified, 6 5 4 3 2 1.
not emphasizing one subject to the i
exclusion of others. 6.2)

- 6. The progrﬁg mekes use of human 6 5 L4 3 2 1
. resourcest3 from the community. (5.9)

7. The progrﬁﬁ mekes use of material. - 6 5 4 3 2 1

resourcestt from the communlty: (5.6)

8. The program mekes use of humah re= .
' sourcestS from within the school system. (5.6)

6 5 L 3 2 1

hlfive to ten studentsh

. uzsingle classroom to entire group, more than just eating
together -

L3porestry officers, farmers, private camp operator, etc.

hhneighbors' land, farm machinery, and other privately and
publicly owned outdoor study stations, camps, etce

u5purchasing department, audio-visual department, specialist
consultants, etce :
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9. The program mekes use of material re- 6 5 4 3 2 1
sourcesh6 from within the school system. (5.9)

10. The program allows for repose and 6 5 4 3 2 1
meditation with the amount of time ’

~ & dependent upon age, physical needs, .
weather, previous activity, length of ‘ ' '
stay, etc. (6.5) :

11. The brogram and objectives are communi- 6 5 4 3 2 1
caled to parents and public adequately.?7 N '

’ . : 6.6 :

12. The program allows for students to be . | 6 5 L4 3 2 1

: active learners not merely observers.. (7.0)
13. 'The progfanxallbws gzﬁe for students to 6 5 L 3 2 1
. share in care and improvement™” of the
"eentre.! This includes grounds, :
facilities, and sanitation. (6.6)

14. The program requires the observance of 6 5 b 3 2 1
health and safety rules. (6.9) : ‘

15. The program allows for peal times to 6 5 -4 3 2 1
be suitably established”” and.observed. (5.9)

16. . The program provides_students with an 65 4 3 2 1 v
opportunity to relax’ and create their o
own leisure activity. (6.2) :

Ly
| o
:l Ay
/ 46 10an of special equipment such as cameras or telescopes
, “7opportunity for parents to attend at least one meeting to '.\\ .
discuss program and objectives; public informed through media, displays, ™. .
and so on \ ’
] lL8with emphasis upon leaving site as good if not in better
condition for future participants
49a1 least lé hours is allowéd for wash up, eating, clean up
and relaxatlion per~ieal ° . ' ,
50sther than rest periods _ ’ , : ' ), ,j
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17. The program ‘does not‘excessively'dupli? & 5 L& 3 2 1
cate .services?l: offered by other N
- institutions. (6.2 ’
18. The program is planned to act as a , 6 .5 ¥ 3 2 1
catalyst’2 to most subject matter areas- :
of the school curriculum. (5.6) ~ <
) S . :
v
19. The program serves to integrate and 6 5 L 3 2 1
correlate-sub?ect;matter areas of the
curriculum. 6.2)
20, ' The program is closély related?3 to 6 5 L 3 2 1
the natural environment. .6) :
21, The program is planngd to meet the 6 5- 4 3 2 1
needs and interests? of’part;cipantss'(6-7)‘ '

22, The program allows for’flexibiiity.55 (6.8) 6 5 & 3 2 71
23, The program allows for pro ressive 6 5 4 3 2 1
. levels of achievement.? ?%.O) .
24, The program allows for the psfrchomotor57 6 5 4 3 2 1
: i domgine. (6' " .

olit may enhgnce these 'services . 4

52rgnew interest by giving a subject relevancy

. ! ' "
531s the site used ;;z;fSEba se of the lerge area present,
e.g. to fire rockets or have’ an expandéd-archery or golf prqgram?

\ ‘ .

%sa.laﬁle skills, health and physicaj_\fifggess, rights® and
duties of a citizen, family life, economic consequences, methods of
science, appreciation of art, literature, music, nature, wise-use of
leisure time, respect for self and others, ability to think rationally

. 55progfhm may be changed ﬁot necessarilj?b&uadult planning
alone but by child interest, inclement weather;qnaterials not available,
ete. 'The general atmosphere is informal.. '

r’(’m:t,,ivltles wottld become more challenging rather Lhan

" repelitious

9 manual and motbr skiils -
'3
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25, Toe p\reéram allows for the ai‘fecJt:ive58 B 3 2 1
qomains. (6.1) ,

2 1

26. The progran allows for the cognitive59 6 5 W 3
domaine. ( .

allows for group planning,GO

27, The prograt
and eveluation by partic~

disc ussion‘é
S ipants. .

28, The program allows for pa.r‘bicip'ants to -

pe involved in & representative form
(

of government at the Woentre.' (e

r health exsmina-

f the participant ,

s by ~registered
& (5.1)

29, The program allows fo
tions and check-ups O
_and his living quarter

* nurse or equivalent persorn. .

allows for domestic crops

30. .The pfogram
to be planted, cultivated, or harvested R
py participants. (L4.6) : PP
31, The programn a]llows, for domestic animals . B 5 L. 3 2 1
to be cared for by participants. (bat) . )

o
N
w
ro
-

study‘of

gram emphasizes the
(6.1) . ,

32, A'l‘he prg
nature”< wi‘thih‘its‘:contexb.

I
¢
"
’

valuing, organiza-

58:‘mJt:ernalL:'l.zartjion of receiving,. responding,

tion end value concept

\

of knowledge, a.nd the de
e knowledge

59 gcqui sition velopuent of those skills
ilities necessaly to us '
k in which each participates as a follower and

ct, field trip, campfire Programs etce

and ab
' 60comittee wOT
leader, member of 2 work proje

olgo moke the pafticipant health conscious ‘and expan& his-
education in this area) to correct and observe health habits, persohel

hygiene, sanitation, uppropria.te dress tor weather, etce

62t‘or expuple, Lhe sludy ot & 1living frog in o
v dead Lrog in rormaldeliyde ,

pond contrasted

to a study ol ¢
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33. The program encourages-outdoor actjvities 6 5 L 3 2 g1
that may become life-long hobbies. 3 (6.3)

34, The program encourages skillsO4 required 6 5 4 3 2 1
for the eut=-of-doors. (6.1) .

AV]
B
-

- 35, The pro%fam'encourages social recreation 'N' 6. 5 4 3 ; ;f
skills.®> (5.8) : : oL P

36. The program discourages the yse of ' 6 5 4 3 2 1 g o
formal classroom instruction®® in an - ' ' : °
. outdoor setting.’ (6.7) - ' o ) v

37. The program allows for informal games67 6 5 L4 3 2 1 . Ejﬁ_
designed to fit the needs of children.(5.6)» ) S » hE

38. The program allows for the staff and . 6 5 % 3 2 1~ bt
: teachers to see and study at'the "centre" . T
prior to arriva; of the students. (6.4) . DAL
39, The program inj ially is a basic neces- & 5 & 3 2 1- gt
sity schedule. Tt is presented to the . ‘u b
school for activities to be included.'(h-9) - 1 {

40, Input for the activities to be included =~ 6 5 W 3 2 1 o '
is received from teachers, resource A
persons, students, end parents coopera-. ‘ - - e
tively. (6-1) ‘ . ' . b

41. The activities to be included are finally 6 5 Ly 3 2. 1 .
orgenized by the classroom teachers.. (5.4) Y

63rock collecting, bird watching,"photography, nature craft, etc.

6ueducation for the outdoors, e.g. some are fishing, boating,
swimmning, skiing, snowshoeing, etc. ‘ ’ :

65folk and square dancing, folk singing,-dramatic presentations,
story telling, etce. ' ‘

66an example may be to bring a math text ffom school end answer .
the questions included in the text while sitting under a tree )

O7wide games using the whole group, scavenger hunts, treasure
hunts, elc. s .o : ,

O¥meal times, rest bimeﬁ? chores, days whici special_resburce
1eaders from the "sentre' stat’'f and community are aveileble, etce.
plexibility in these Ls allowed for 1t the school wishes.

’

0087 o -




A directory of possible program . v
 activities is availeble to the school.69(6.6)

The program attempts to relate class- 6
room experience and subject matter to

reality in the out-of-doors through
first-hand experience. (6.6)

The progrém encouéages exploration and
adanture.70 (6.1)

Th% program ailows time blocks of at
ldast cne helf regular school day per
; tivity. Tt (4.9)

The program allows for the classroom
éroup to be visited for the purpose of
,orientation by the "sentre' staff some
" time before the group's arrival at the
"oentre." (6.1)

The program attempts to be real. rather
then simulation. (6.5) .
The program captures the participants’,
imegination as being worthwhile and
relevant. (6.0) - :

The program stresses good coqgerv&tion
practices in all activities. (6.8)

The program encourages informal teacher-~.
pupil, teacher-counsellor, counsellor=-
student’ relationships. (6.5)

i
%
1
&,
¥
.-
t
i
s
§
P
¥

69This,should not limit program possibilities. The teachers
should not be encouraged to rely on this list completely.

A 70following trails, mouﬁtaih‘climbing, cook-outs and hikes,
historical explorations to such sights as abandoned farms, navigating
with mep and -compass and S0 On

YL, 7lthree¢éyailable per day: (a) after breakfast, (b)iafter
lunch, (c¢) after dinner ‘

T2000k~outs, overnight hikes, biology, geology, artifacts, food
_waste fram kitchen, overuse of wilderness study areas, etc. !
|
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51.

53.

5l

55

56.

5T

58.°

59.

60.

Zza

The program desls with some local :
aspects of envirormental abuse, misuse

or pollution. (5.5)

The program'" encourages the atfempt to 6

solve problems connected with man's
basic needs of food, clothing, shelter,
group living and spiritual uplift. (5.9)

Lesrning methods vary with ths age and 6 -
maturity of the participants. 3 (6.9)
The program uses a variety of learning 6

and teaching methods or each partic-
ular group. (6.6)

The facility and surrounding area has - 6
been closely studied by persons repre=

senting various disciplines-so that

maximum use can be made of its unique

teaching learning resources in the

_progrém. (6.5)

As age of participants increases so does 6

specialization and intensity of program. (6.1)

The program adjusts ‘and sdapts as the 6
season of the year changes. (6.8)
The program encourages the Benefits of 6
an orderly plan of living.’* (5.5)
The piogram is progressive in that it 6

follows a sequence of prestudy, study

on location, and follow-up study. (6.4)

Prestudy and follow-up ‘study together 6
should require more time than study on
location. (5.5) ‘

o=

=2

73abilitieé, limitations, needs, lnterests

'(“regular well balanced meals as well as regular rest periods,
nlay periods and study perlods, etcs

10499

PO
e

S TN M R AT ST I AT T

24

et I,

sy vy




‘\ ‘ ‘ : SRR o ‘91 lf’" e
- - ¢c G M S N N
: M D D D M A o
61. The program encourages a spirituel . 6 5 4 3 2 1 b
response from par’ticip&ntsjs (5.5) ' R
62. The program encourages self_-disciglivne 6 5 4 3 2 1 Bl
~ and group discipline. - : b
63. The program emphasizes the intricate 6 5 4 3 2 1 )
relationships between man and envir- ' ' % N
Onment . ) A %.- e i
. , , b
6L. The program encoursges the development 6 5 L4 3 2 1 E. '
of the powers of observation as a means s e
. of learning through the involvement of ?{‘
all the senses. . ' ‘ 1‘1‘; ‘
' ; . . ‘ T f’i
65. The outdoor education program is _ 6 5 ¥ 3 2 1 )
considered to be an integral part of ’ b
the regular school program. F6.h) : ;
66. The program is evaluated by teachers, 6 5 h 3 2 1 % i
students, parents. (6+3). - e
. ;.' !_b\
Part IV E ,
_ e
"' i H
: R
STAFF £l
1. An _adniinistrative unit76 is responsible 6 v 4 3 2 1 L’ it
. for outdoor education. (5.5) ‘ :
* . 2. \The head of the administrative unit is
responsible for:
A. coordinating efforts of an advisory . 6 5 Lk 3 2 1
outdoor -education study committee? (5.5)
Y : : : . . . “ ;
T5closeness to creation, experience haxmony and order,
challenge to creativity, adaptability, cooperative fellowship vl
76supervisor, authority, etce ' “ E‘ .
. ¥ H,‘ 'A
77purpose to make evaluation and recommendations concerning . L 3' i
program objectives, and problems, teacher concerns, administrative { ‘ |
procedurgs,,ej:c. . . (1
.;"A \ ot é‘. x.!
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A
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B. organizi informational and training 6 5 ‘b 3 2 1

gessions(® to femiliarize teachers

with purposes, guides, and materials
. for outdoor education (6.1)

C. developing comprehensive teacher train- 6 5 4 3 2 1
ing programs by incorporating university
courges, in-service courses, visits to

| camps and other acceptable media (6.2)

D. developing olicy for teacher 6 5 bk 3 2 1
attendance!” at residential outdoor '
education facilities (5.9) o
5. organizing a corps of teacher 6 54 3 2 1

specialilts to cooperate and share

with classroom teachers the respon-

sibility for preeplanning activities,

resident teaching and follow=~up

activities (6-1) - - R

y N X .

F. maintaining h-inventory of unique 6 5 L4 3 2 1~

and,contributorﬁvteaéher skills which ‘ : ‘

may be used in teaching outdooxr

education activities (59)
G. developing a progran +o familiarize*jf & 5 W 3 2 1
. teachers with possibilities for the | E

use of the school site and nearby v

natural areas for the purposes of S

outdoor education (6.2) e :

He coordinating development of a program 6 95 L 3 2 1
" with offerings .appropriate to’ students
“ from kindergarten to.grade 13 (6.3)

f. administering a comprehensive infor- ¢ 5 L 3 2 1 .
mation and public relations program B _ . .
for outdoor education (6.2 e o !

7Sin-service

b e e

. T9yhile being cognizant of teacher concerns suc?'as time away
from home, long hours, unfamiliarity with out-ofédoors,gnon-awailability
of instructional materisls and guides, and extra pay for "centre"
responsibilities '
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J. coordinating outdoor activities and 6 5 L 3 2 1 :
interests of schools and other ‘ '
interested and concerned persons or , ﬁ&
groups (5.6) L
K. providingAgecessary service ‘ 6 5 & 3 2 1 %z;
functions.%Y (6.h) | ‘ 3
. ' g i
3, The "centre" is agministered by an outdoor 6 5 4 3 2 1 I
school principal.®l (6.2) ;?
i, The principal-or his assistant has 6 5 L 3 2 1 |

- personnel, materials, supplies, equipment, transportation, etc.

«‘\‘_,‘.

g AT AR T aweD o TR SYETT TEIET
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complete administrative and supervisory
responsibility for the program on the
site. (5.6) ‘

5. The principal spends at least 80% of 6 5 L 3 2.1
" his duty time on slte. (5.2)

6. The principal of the "centre" appraises 6 5 4 3 2 1
: teacher qualifications, determines special -

interests and stresses program activities

for which teachers are best qualified. (5.4)

T AThéiprincipﬁi has a sggong environmental 6 5 L4 3 2 1
education background.®s (5.6)

8. The principal is able to communicate 6 5 4 3 2 1
outdoor education in socially signif- ‘
icant terms. (6.2)

9. "'The. principal is able to demonstrate 6 5 4 3 2 1
and communig%te skills in outdoor ) :
activities.®3 (6.2) A ST

10. The principal is a trained competent 6 5 4L 3 2 1

teacher. (5.5)

P

8Onegotiations for suitaBle study sites, requests for special‘

T AP

81also may be known as coordinator or director
82physical environment both natural and urban : T
Q :

83 ccreational, social, personal health, group planning,

conservation, sclence and other schivol subject areas, and value concepts |
related Lo above it
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11. The prigﬁipal_is_knoﬁledgeable of most 6 5 4 3 2 1 ' é}:?;
aspectsCt of the operation of a resident b
children's camp« (6.3) R ~ : zﬁ

' i

.

| 12, The principal is able to integrate most 6 5 & 3 2 1
outdoor education skills and other
i \ ‘ outdoor learnings through field work. (6-0)

S B

e RUgee e o

(S}
N
-

13. The‘pfincipal has knowledge of human 6 5k
f growth gnd development, (6.4)

n
=

ik. The prfhg%pal is acquainted-with 6 5 4 3
research®” in outdoor education. (6.2)

15. The ‘classroom teacher®® understands his 6 5 4 3 2 1
" or her responsibility for the safety and
welfare87 of students while off the
- school groundse. (6.9) -

- oo e I

P St
S =

16. Teachers are encouraged to set lesxning & 5 % 3 2 1
experiences in activities jin which they -
~ have most skill and knowledge snd which
~ coincide with needs of the groupe (6.

e

yv}
-

17. Teacher {n-service training for outdoor 6 5 L 3
education is held outdoors in a camp -OT b
outdoor school setting. A) , ST

18, A teacher rgguires g minimum of € 5 % 3 2 1 R
experiegce, jn-service, or pre- ‘ & it
service 9 education in outdoor educ@=~
tion before he or she is allowed to
pccompany the class. (e 14)

‘ K

8k, ministration, health and sanitation, safety, campsite

facilities and equipment, transportation, lesdership and program
8550 thaﬁ he can guide the program planning group
86hereafter known as "teacher" N thyﬁi
87a,writtén poliéy is set o

88gvaluated by e board or director of the ajministrative unit

89formal t:aining such as teaéher educstion courses

il
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19. Teachers are made aware of thelamounf 6 5 4 3 2 1

of'"housgkpeping"90 time required in the
_operation of a residential outdoor schools (5.

)

20. Teacher in-service training is not.
compartmentalized but various studies
- are integrated through-out the training
session. (6. :

(©A NN
\

=

w

n
-

P

21. ALl teachers are sble to teach out-of- 6 5 L 3 2 1
doorse. (4.8 '

oo,  The "centre" is used as a headquarters
for leadership training and experience
in the out~of=-doors for:? .

(a) teacher candidates (5.8) 6 5 4 3 2 1

(b) in-service fogram for practicing 6 5. 4.3 2 1
teachers 8%.0 3

(¢) preservice and in-service programs. 6 5 L4 3 2 1
for persomnel of private and public
programs concerned. with camping and
out-of-doorss (5.1)

23, Any workshops, clinics, or in-service 6 5 L4 3 2 1=
prograns attended by the teachers are
recorded on the teacher's work.rec9rd

. for credit. (4.6) ,

oly. The general format of outdoor education
in-service is that:

1 ’ . . &
(a) teachers go through a program just 6 5 L 3 2 1
as their students might (5.3) ‘

(b) teachers are assisted in discovering 6 5 4 3 2 1
those things which can be best taught ' :
out~of~-doors - .3

(c) teachers are given techniques and 6 5 L 3 2 1
jllustrations for use in outdoor :
education (6.2)

. 90general clean up of cabin and cabin area, dining hall or
kitchen duty, ctc. :

3104
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(d) teachers are acquainted with learn- 6 5 4 3 2 1
ing resource 1l in the out-of—doors(6-5) s

(e) teachers are encouraged to develo 6. 5 4, 3 2 1
programs for their own students. F .5)

o5,  Resource teachers?? are employed at 6 5 4 3 2 1(;/
the "centre." (6.0 : :

6. Resource teachers are selected fox their 6 5 4 3 2 X
general abilities and qualities of lead-~
ership. (6.5) ‘

- p7. Use is made of resource teachers' | ' 6 5 L 3 2 1
special taelents. (6.5)

o8. The make-up of the entire "centre" € 5 4 3 2 1 i
staffI3 includes as much variety as o : |
possible in interests, gbilities, 5 /

training, and experience. 6.4

29. Cqunselldrs are students. Ot (5.0) ' -
30. Counséllors receive education credit 6 5 y 3 2 1

for their work at the "centre." (5.3)

31, The principal has at least one evaluation & 5 L 3 2 1
seminar9 with -each counsellor during his
or her stay at the "centres" (5.6)

32. Counsellors are treated as members of 6 5 4 3 2 1
the staff. (6.2) ‘

33;’ Counsellors must attend teacher in= & 5 4 3 2° 1
. gervice programs Or a special counsellor
training progrmnr-(6.5) '

9pyman as well as material

92qualified, competent teachers that can help visiting class=
room teachers ° . :

93principal, resource teachers, counselloxrs
‘9uhigh school, college OT university; usuplly volunteers

_ 95 ayaluation of the counsellor as well as program

| 3109
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- ‘ M D D D M A i
. : ;

6 -25 L 3 2 1 ,'l

Ny ]

. /‘l

{

in outdoor education is

Counsellors arrive at. the "centred\\:ﬁr
students for final briefi ;&Q:O)

) ; . .,

Preservice N\7§m\£i L 3
‘a1l teacher candidates. -~

3h.
before Eﬁe
35,
" offered to 96 (5.9) . \
,\\\\ . ;

Lo b ‘ '
The objectives of the preservice are:
ce for students

(a) educational experien
and teachers tc increase their knowl-
cdge and velue of the enviromment (6.4)

education of future teachers and
in-service for practicing teachers
6

%

36.
6

()
(c) to conduct a residential outdoor
education centre . _

teacher candidates receive 6 = 4 3
education experience (5.6) ‘

1aid on inter-~

[62Y
\N

(d) that all
outdoor

i
=
- i
w

”

(e) that stress is
relationships (5.9)
37 Preservice at the teacher education
level is administered by an ;nterdis-
ciplinary advisory council.?’T (5.7) |
, ‘ /

v
<
. L
Y

er of locally

{ train the 1argest numb
, ipforms of trends;

96in institutions the
. /
erprets concepts

fessional preperation
s courses, int

*
i

hired teachers
Yl(plans and guldes, pro
alyzes and evaluate

needs, and plans, an

*
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RECOMMENDATLIONS .

ffered as recommendations for

The fq}lowing suggestions are O

further outdoor education research:”u

e . R
1. The evaluatlve instrument developed 1in this study should be
used to evaluate a sample of residential outdoor educatlon centres in

Canada.
strument should be

2. A similar valldated evaluative ins
"gay" owtdoor education centres in Canadae

‘Jeveloped for
Je A SLlear v\lldated 1nstrument should bekdeveloped for
ducation centres in Canadae.

oul.door pursuxt outdoor e

"wilderness" or
strument should be devel

L. A similar validated in oped for

educational tourse.

Se :Delimitations could be placed upon the develépment of the
validated evaluative jnstruments that would make them regionalized and .
ossilly more specific, for example, Alberta osly. |

6. A study should be designed t
\ .

9 .
"eurriculum centered" residential outdooX cducation programse.
A _ ;

tered"”

P
o compare "problem cent

to

2
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S B () R D JOHN CURRAN Superintendent Secandary Schools
z& : © HARALD GUNDERSON - G. L. FOWLER, M. Ed.

4 A | |GAR i TRUSTEES - SUPERINTENDENTS 109
- . . . I ——— . )
C ; DELOY M.SALLENBACK, Chairman C.SAFRAN,B.SC..M.Ed., Ed.D.
) ' - Chief Superintendent of Schoois
.. 1.C. MARTINI {Mrs.), Vice Chairman

~ EDUCATION CENTRE BUILDING - ALEX PROUDFOOT ’ Superintendent Special Education

| JELEPHONE: 267.0910 (AREA CODE 403)

_ various educational and_governmental agencies who have been making coast

‘currently engaged in examinetion of Outdoor Education in Alberta.

"‘most important study. To the best of my knowledge there have been no

e

ol

i e R 28 T

J. W. JAMES, B.A., M.Ed.

. . Superintendent Elementary Schools
CALGARY SCHOOL DISTRICT 19 JOHN KUSHNER_ . H. SANGSTER, M.Ed., Ph.D.

515 MACLEOD TRAIL S. E.

CALGARY? 21, ALBERTA. - SCOTT D.SAVILLE G. E. HOLMES,-F.C.A.

Supaerintendant of Business Affairs
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70 WHOM. IT MAY CONCERN

I wish to offer this letter as support for the thesis: toplc "Development
of an Instrument for Evaluation of Residential Outdoor Education Centres

in Canada® as proposed by Master of Education candidate Mr. Nestor Ne
Kelba e ' .

I feel that there is a very real need for such a study to be undertaken
and. for a suitable evaluatlve jnstrument.to be devised. As Cowordinator
of ‘Outdoor Education for the Calgary Fublic School system I recelve a ’
great many requests for information on the introduction and development
of Residential Outdoar Educatlon centres and programse. There have been,
over the past few months, a considerable number of representatives of

to coast examinations and surveys of Outdoor Education. For these reasons
such a document, as might result from Mr. Kelba's research and study,
would be extremely valuable for the purposes of educators and others
p;hterested in developing-an,promoting Outdoor Educatlion.

Itaie always a sad thing when groups Or organizations are forced to begin
endeavours from the very beginning making the identical mistakes that
others may have made bafore thems In truth it should not be necessary
for all people to nrg-invent the wheel® before they can get their pro-
posal rolling.

T know that I and my colleagues in the field of Outdoor Education would
find an evaluatory instrument most valuable in our worke. Such an intru~
ment would no doubt be of great interest to the Department of Education
and the Department of Culture, Youth and Recreation, both of which are

Mr. Kelba, by virtue.of his experience andehis colleagial relafionships
in the field of Outdoor Education 1s admirably suited to carry out this

studies of a similar order done in this area and I encourage Mr. Kelba
in this projecte

1 trust that this letter will be considered as a strong recommendation
for the exlstence, pursult and ultimate completion of this study as a
sultable and desirable thesis topice. ' C :

‘C:;/</’J. ﬂC‘HoughtOp.. ' m
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\ : Ghe @ollege of Ehurdﬁup
\ ~ UNIVERSITY OF TORONTO

\ 371 BLOOR STREET WEST. TORONTY! 181

\ MEMORANDUM

fOR: Mr. Nestor Kelba June 8,.1972.

1
FROM: Professo# J.H. Passmore

| .
RE: Your Thesis Topic: "The pevelopment of an Instrument

fif Evaluation of Qutdoor Education Centres in Canada".

1. During reLeny months I have had an opportunity of travelling
across Canada making a study of OQutdoor Education and.
Environmental Education progiammes for the Canadian Education
Association. "y :

~

2. Residential Outdoor centres have been established, or'are
being planned, in all provinces.

3, Many school administrators have gxpressed a wish for some

‘ kind of a well prepared instrument for'conducting a reasonably
accurate evaluation of the programmes'they are presently
conducting. :

L. Yaur project would be extremely valuable in providing this .
assistance, and would nicely complement. the national report
1 am preparing. ;

m”'p 5. 1 strongly support the thesis topic you have chosen for'ycur
- “. graduate dissertation. .

J.H.P.
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Kamp Kiwanis,
R.

Calg Y¥» Alberta.
2P 2GL

. Dear:Sirs:

! I am a Master of Education student"abt theaUniversity of . >
Calgary, Calgary, Alperta. I am presently on gabbatical leave -
from the Calgary Public School Board where I have neld dual
positions of Assistant Supervisor of Physical Education and
Prinéipal/Director of the Calgary Public School Board Outdoor.
Laboratory School for the past four yearse Tn addition 1 am the
Director of Kamp Kiwanis, a camp for underprivileged children,

which operates for six weeks in July and Auguste '

ThevGalgary.outdoor education progran has grown,from an-
initial involvement of 180 students to over 5,000 students this
present years Because of my participation in outdoorfpdqcation
T have met many persons with a like interest and found them all ;
to be different and fascinating people. Through conversatlons PR A
and idea exchange with these people, and because of concerns ' :
expressed at the National Camp Standards Conference held from .
February 29 to March 2, 1972 in Toronto (sponsored bY the Fitdess
and Amateur Sport Directorate and the Canadian Camping Aééqciaﬁion)‘
at which I was one of the two Alberta delegates, it is apparent S
- that an evaluative instrument for residential bg@gpor,qduchtibn
centres 1s required. L ~;f" - e e

w»

. . 8 ‘_'-.
This instrument would be useful to those who wish:to develop,
_evaluate, OT establish priorities for the improvement of residen—.
tial outdoor education centrese .

Al

A jury of ywenty-five experts in-fesidential outdoor education
,representing various geographical area _4in Canada will be selected
- and asked to yalidate criteria which will become the Hasis of the

: instrumente. | : .
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You have been recommended as a possible member of this Jjury
pecause of your recognized knodle&ge and interest in the field of
residential outdoor education. i n
| 5
The validation process will require about one hour to completee.

Jurors will be urged to complete the validation within 2 week of
receipt of the criteria. In a1l éases a stamped self-addressed
envelope will te enclosed so thatia minimum of jnconvenience will
be caused to the juror. i L

I would like to éemphasize that if you are able to assist me

as a juror‘youf efforts and promp@ness will be greatly appreciated.
Your cooperation will enable me tf complete my study and will help
provide a useful evaluative instzﬁment for residential ountdoor

- education centres in Canada for future yearss

T have enclosed a reply sheet for you to completé'and returne.
Thank you for your time and ~ooperatlone )

Respectfully yours,

NNK:les
Fncl. 2
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Name:

Title:

Preferred:

° Address:

Please check (/) the appropfia%e spaces?

(1) I would like to act as a juror in this study, will be
" ayailable in June, and promise to return it with my .
comments within a week of receipt. '

(2) I regret thau I will not be able to act as a jurors

(3) I would appreciate receiving a copy of the instrument
for my files. : '
(4) Enclosed is the name, address and ﬁosition of a person
or persons who in my opinion would be acceptable as a
prospective juror or jurorse. o

Al
£

Name: i

Title:

Address:

I

Reason for recommendation?

1

(If.more than ons juror is recommended please add
additional sheets.) ’

. The basis of the 1ist of prospective jurors is Leaders in
Outdoor Education by Orville E. Jones and Douglas E. Wade, Northern
’IIIinois University, September, 1971.
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APPENDIX D

[ TMTNARY INSTRUMENT

LEPIER INCLUDED WITH PRE

SENT TO JURORS




‘ R. R. # 2,
: Calgary, Alberta,
T ' 12P 2G5 L
: : March L, 197h. ,

T—
——

Over a year ago you agreed to assist me in my study "lhe
Developnent of ‘an Instrument for Evaluating Residential Out-
door Education Centres in Canada." This study would form the
thesis requirement for my Master of Science at the University
of Calgary. N o .

Subsequently I became ill, a new camp season began and
finally my job from which I had a sabbatical leave at the time
changed significantly upon my return. - T laid my research and
completed pilot study aside for a time but now I am jgble to
begin work on my thesis again. '

. I have updated my research and revised my criteria. 'the -
next step is to forward the criteria to the selected jurors for
their opinions. -As you may recall the response to my request
for jurors from all parts of fanada was overwhelningly positive.
Please allow me the priv¥ilege to assume that you will still
serve as a juror to validate criteria which will become the
basis of the instrument. ' :

The validation will require about one to twd hours to
complete. A self-addressed envelope is enclosed for your:.
_convenienne. _ B .

. If you are now unable to act as a juror please return.the r
-~ contehts in the self-addressed envelope. If the criteria would . .-
be of some use to you please retain it,.but .in any event let me v ‘.

S
¥ Q'

know if you are unable to act as a juror. S S




L4

. - If you are able to act as juror 36ur offorts and prompt-

ness will be greatly appreciated. -1 will take the liberty to
gently prod you if I do not have a reply from you in three
weeks., . . L . o ,

’ Your cooperation will enable me to complete my study and
provide a useful evaluative instrument for residential outdoor
education centres in Canada. I have enclosed the preliminary
form of the. instrument with the directions to the jury of
experts included on pages iii and iv. .

Respectfully yours,

'

WK:iles . . Nestor N. Kelba L
Encl. 2 _ . ' - R -

o
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‘Preliminary Form \ ‘e | | b
o ' : o iy

AT g TR
. - A

TR
padbeliad

'AN_INSTWMENT FOR EVALUATING RESIDENTIAL

X
—

>

OUTDOOR EDUCATIOY CENTRES

- IN CANADA

’
‘}”‘::.'Af".‘z‘ f:‘vﬁ“’-"t;‘ﬂﬁ;

T

iy

-

g

: by :
A ) !;: P
Jestor Ne. Kelbda ’ -

Name of Juror

‘ '1'it.1é ‘of Juror

o

© .~ - . Desired final copy of instrunent: ‘ i ‘ l ‘ !
) ) . . ‘ . - . ) R ;
\

yes no
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INTRODUCTION

' Outdoor education has been defined as that area of educational
experience which can be best acquired out-of-doors. An increasing
number of educators are recognizing the advantages of outdoor education
as a method of achieving objectives of educatione. ’

tres are found in most prove
een developed for the
ation centres 2 vehicle

Residential outdoor education cen
inces in Canada. The following instrument has b
purpose of giving these residential outdoor educ

for gelf-evaluation.

Where used in this instruhent the word ncentre" refers to

_"residential outdoor education centre."

DIRECTIONS TO THE JURY OF EXPERIS .

g directions carefully.

- Prior to rating please read the followin
: 1. Brief}y'read the entire instrument so as to understand its
nature and content. _ o \
n for evaluating a ncentre" by.placing a .

2, Rate each criterio

circle arcund the appropriate ht of the criterion:

letter to the rig

ngssential" circle "A"

-

"Very Desirable" circle "B"
npegirable" circle ngn
npcceptable” circle "D"

.
”Questionable" circle “E"

‘‘‘‘‘

"Unacceptahleﬂhcircle ngn

"ot Feasible" circle Ly

"wNot Applicable" circle "HY
he wording of a‘cfiterion may be imp roved
tionse.

. 3, If you feel t
please make the appropriate corrtC

c1ii

&

e | '




h . iv

' | ¥ ther of the - :
L. if you feel a criterion should b placed in ano |

lace ite.
four areas please indicate in which area you would P . .

"y : : .. please do so, but then
. ' g, If you wish to add some criterla, pﬁ;;cussed u;der step GO
= ate the added criteria with the sane scale as . ‘

PUNEPUERREE

' ' ' stions
Please return the instrument and your comz:gZiizﬁiys:gg;ossiblé.
in. the enclosed "§tamped, self~addressed envelepe |

P

oy -
e

Thank you for your time and consideration.
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N
Part 1 ‘ff{ !
A : , . F !
PHILOSOPHY AND oayfc'rIVES | ' | i ‘!
, sorat b = - |
5 v D AGQUMNH i
s ECUN ‘
S DS GCEAF A o
. B s ¢ EP ;
S AP b
1, A philosophy for outdoor eduéation is A B CDEF G H %
developed which 1s in harmony with the b
educational philosophy of the sponsoring v
institution. v {
5. Those areas within the school curriculum A BCDETFGH i
that are better taught out~of-doors are - co
. taught out~of =doorse. : : o
3, OQutdoor educational experiencés are A BCDETFG H ;
offered to all levels of the school g
systeme .
}jo A1l students are offered a variety A BCDETFGH ,
of outdoor education experiences; ‘ ’ g
5, All students‘are offered at least one ' A B ¢c D EFGH o ?
opportunity to be involved in a resi-
dential outdoor education experience ' : "o
during their gchiool yearse ' '
6. A variety of learning experiences are A BCDETFGH

used, monitored, evaluated, and adapted

as necessary 1n changing circumstances.

e ——————————————

Loutdoor educationvexperiencas ranging from the field btrip or
field study to a stay in 2 residential outdoor education centre or
wilderness camp ‘

1133
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E s ¢ E P
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7. Studerts during their stay at the "centre"
or as a result of their stay at the
ncentre® will: “

~ - .
4 13

' A. experience elements of social livin 2 p BCDE-'F GH
: & /
v : th#ﬁugh group planning, sharing, h » it

working and living together with peers
S and adults. R /

N>
w
(o]
o
=
)
(o}
jo o]
%

(B. have had direct (first hand) ok
experiences in the out-of -doors for - Syh
- each specific subject matter area. ~ i

. eviluate3 the importance of the A BCDETFGH
natural environmant. :
D, valueh the;natural gnvirohment. A B CDEF G H.
E. respond® to a meaningful work A BCDTETFGH
experience. v R
F. experience and use a variety of gkills A B C D EF G H
required for outdoor recreation. ’ “
L (’ ) .
.o G respandé to the opportunity to assume A BCD EF G H
f yesponsibllity.
Hs valueh and use personal health A BCDETFGH . -
© practiceses - : ' : e
1, valuelt and use safety practices. A BCDETFGH i
| - " ‘
1 R
v " . "l
% 2 espuct the rignts of othsars ‘ . ' , ‘
/ 3make qualitative and quantitative juggméhts' : ~ " ;
1 . : ' .
? lJ'give Worth to; slowly being internalized ‘ . — v
L 5, .tively atiend to; committing %imsulf in some stall medghre L

féarchery, shootinp and hunting, angliﬁg and casting, boating and
water activities, skin and scuba diving, outdoor witber sports, mountain |
zctivities, orienteering, family camping, arts aml crafts, hiking and so S
ONe . N Y ’ ) K . -

. T

of ‘ ]
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- ’ 3 '(/5
Q\ E VO‘DAQ/U N N 3

R . » . E ¢ U N
- .8 D S CEAF A ‘
o . E s ¢ E P
\ S . -~ AP .
» .
L ‘perceive7 and use basic survival A BCDETFGEG H ' .
skills required when in the out-of- -
-doorss — ' : ’ ‘ ‘
K. analyse Telations ips‘anq&integfate " A BGCDETFE® G H . i l

- the outdoor experigences with the
regular school cu iculum.

s . . . J .
+ . L. .enjoy himself, or hersells

"M, relate and be comfortable with peers -

A BCDETFGH ,
and adults in informal'situations. , s : : o
N. experience the concegt ofra self- ' A B CDE F-GH .
contained community. : : : .
o . | ;
0. make spiritual responses9 to out= A RCDETFGH ;

door experience. »

: y . i
3 . . .
>4 - . N
. . . . ]

. Comments and Suggéstions »

(if more space ig needed use other side of page),
i :

’ ' / - .
/ : . ke
B \ B ) o e T
. '~‘ pr . . N
. ‘ '

" .
.h\

\\

Gl wm PO -— it

. —

Tattach meaning and improvisations to objects, evenls, Or
situations occurring within the spatial or temporal proximity,of the
individual '

8converging needs of individual and society

9verbalize and think

4135 I ;
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Part 11
' S
. ADMINISTRATION ;
E V D A Q U N N ;
S g ¢ U N .
. ‘s p S CE A F A i
E. s ¢ B P :
"5 AP b
1. Good employment procedures and pradﬁiéésl”"' A--B. G D E F G H ;g
are followed 4in relations with staife : R
. - . [
.« : n R !‘..
2. Good medical procedufes and practices2 A B'CDE F G H ‘ ?
are followed before gtaff and.students b
arrive on the site. : B
3. Good businesg prOCedﬁreb and pfactice53 - a5 B CDE F G d a;
are followede . P ’ 2 g
L, Compsnsation in the form of reduced load L B CDEFG H . g
or financial compensation is. allowed tO - i
professional teaching staff who participate :
in the 2l~hour 2 day outdoor: experience. H
Se Sﬁpport staff is employed on fhe>basis’of L B C D B F G H ? :
the respective provincial labor codes a8 . . g

to mirnimum wages, nours of Work, time - 1.
off, etce. T

v

o e e A T

:!:(

i

[

- h«;.’w"g;vgz\a—:‘,.;-' cxe ]

|

lritten job descriptions, and staff contracts for teashing .
staff (may be standard teaching contract) as well as for support staff. » ‘
Canada Pension Plan, Unemployméntglnsurance, holiday Pays workmen's _

-~

-

- compensation, Medical Health Plan are considered where they apply : ) |

2registrabion forms jndicating next of kiﬁ,,addréss and phoﬁe,

and medical records statlng_physical health and limitations are |

P st

required. Y ‘

3budgets are prepafed, financial rECords?kept.and aﬁdited,' i
inventories‘ana food recorts available, etce ' S N

v

> ‘ h . - . . L
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v v D A Q u XN N
S E C U N
s D S C E A T A
E s ¢ B P
S A Y
_ v ¢
6., Volunteer staffh fulfills all conditions”’ A B CDETF c H
. as allowed under the various provincial
y labor codes. -
7. Adeguate support staf'f6 15 available. -, B CDETF G H
8. - Adequate snsurance! is maintained and A BGCDEFGH
coverage 1is reviewed periodically.
9. Records of accidents, illness and L BCDETF®GH
mnedical t.reatnent administered on site - '
are maintainede o
10. Guidelines are established in the ared A BCcDETFGH
of parent and teacher 1iability and both
geachers and parents aye aware of thesee
11. The genaral organization for 1iving8 : A B C D g F G H
accommogdation is of a‘decentralized :
nature. :
12.. The site 18 Jocated in a natural setting L pc DE T H
with a mirimum jntrusion or development
by man. e

hspecial resource volunteers such as foresters,-local farmers,

counsellors (high school students, student-teachers or para—profes-
sionals ‘ ‘ :

5to allow them to be exempt from provincial_lahor codes where
they apply to minimum wages, etc.

6food service staff, maintenance staff, health staff,
stenographic and clerical staff .

T1iability insurances motor vehicle jnsurance, non-owner
vehicle insurance, passenger hazard insurance, fire and theft insurance,
staff accident insurance including workmen's compensation, et.c., and
extended health care insurance for students -

. "B.abin or tent units not larger than 10 students, bul enbire
group comes together as 2 whole for meals, campfires, etc.

. 9secluded,’with plenty of shade, natural feabures‘such as hill-
side, brookss lakeside and variety of plant and animal life |

. o
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g v DA QUUNN
S EC UN
s DS C B A F A
B ., .S.C E P
S AP
3., The facilities~are-designed to complement A BCDEF G H
the surrounding environmente.
‘1. ' Site has or is in proximity to program ~ , B.C D EF GH
enrictment featurese ‘
15, Facilities are planned to fulfill . A BCTDETF G H

educational objectives.

16, Facilities are designed to serve the com= ABGCDETF G H
. munity when not_in use by the schoolse |

17. A large enough tract of land is available~ A B ¢ D EF GH
+o provide for all phases of outdoor .
‘education. A suitable ratio is 1 acre ' .

per participant.

18. The facilities are interizeds ABCDETFSG®G H

19. The site is well draineds ABCcDEFGH,
20. Fire protection equipmeht and procedures. A B8CcDEFG H
" are explained to all incoming staff and :
students. ) '
21.. The ngentre" is wit in one hour driving A B CDE F G H
time of the school. v
22, Adequate water of acceptable quality A B C'DE F G H
for domestic and program purposes is
available.
23, A dining nall is available for feeding A BCDETFGH

the entire group at one sittinge.

10 . terfront, open playing field, campfire area, variety of
plant life, trees, animals and other natural phenonena '

] Ll jeather stations,vléb} larie building that can include entiré L
group, nature trails, small museums, 1library, ‘trading post, storafie e
_space for tools, display and demonstration arzas, etce

leeasé ot tfansportabion and potential for broad use-—quality
should not be sacrificed, however : o ' S

. . g

, Cooiag | S
| e .\

e e e = §




. cating machine, etce.

EOuUrtsS,

10 annis courts, athletic [ields,

3

0139

vollieyb

softball diamonds, large modernistic centralize
services that are found at public recreation areas cor nea
o , ‘ . ‘
. hiome

dupli=-

1
= v DA QUNN
S E CcC U N
s DS CE AT A
E s ¢ E P
S AP
t 2. Adequate storage for food, supplies and A BCDEFGH
equipment is available. '
25, A separate and diisinct area is available A BCDETFZ®G
o for an infirmarye.
26. Laundry facilitieslh are available. ABCDETFGH
" 27. An administrative iiceld is available. A B C D E F G H
“ 58, Adequate parking is available-forﬂbusses,u.u.AHHBv,Q D E F G H
 staff and volunteer vehicles, tcentre"
vehicles and others. ,
29 Program units do not average more than A BCDETFGH
15 students to 1 teacher.
30. Special facilitles are available that A BCDEF.GH
: enhance the pregram unique to the sitce
31, The faciliiiez cannot be described as A B CDE # G H
" resort type.l
32. The entire unit does notb exceed 120° A B CDBDEF G H
participants. - ’ '
33. Living accommodation units do not excéed A B C D B ¥ G H
10 students to 1 teacher or counsellore
131t is used for no other purpose
1hnot necessarily for the students
15cont.ainsAusual'oI‘fice fixtures including typewriter,

all courls, nasketball
d buildings ana
r the child's

- e EITE
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0

. . E V D A Q U N N
s ECUN ,
s DS C B A F A s
E s ¢ E P L
S AP o
' : i
: - ' R
3h. The "centre" supplies services and LA BCDEVFGH L
resourcesl7fto'the degree required by ‘ S
the school. ; .
35 The wcentre" regularly evaluates its A BCDETFG H ;
T

objéctivese

,

36. Boys and girls live in separate buildings. A B 'c D E F G H

S

37, Teachers and counsellors are provided 4B G-D B F G H N
4ith separate rooms from students. ' g
i . o ' . - ) i.},
33, Toilet and shower facilities are located . A B C p EF G H ~
~ within the living quarterse ’ . .
39. Adequate personal storage space is A B CDETFG H ' fiﬁ
available for students and staff. RS
: | : = , W
4 . . 2 Y
4,0, Provision is made for housing of program A B C D EF G H :
‘ staff and others who are not accommodated L
in studehts‘?living quarterse “
}l. - Provision is ma for housing of over- A R CDEB.FG H
. night visitors. ‘
L2, The sixth grade is the age levell? ‘ A B C D EF GH

(12 years) best suited to a residential
outdoor education experience.
. ! .
L3. Where more than one classroom is involved: A BCDETFGH
.at a session it is encouraged that class-
rooms -come from different schools.

aon s o et S i
- LA 2

S )

Lile The classroom teacher accompanies the A B CD
students. ‘

e
_ o)
R}
X

2

17pay vary from centre supplying leadership, equipment, meals,
etc. to merely a sanction for a group supplying its own lzadership,
food, equipment, etc. within set standards '

18 T , :
““puests, specialist rasource pevsonnel

19¢4rst priority is givch ﬁo this proup though this is not the
only level that should bhe of fered this experience ! .

. T 140
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e v D AGQUHNN
S E ¢ U N
‘g ps cEATA
R VR s ¢ & P
) A P
2, The length of stay at the “cengre" iS . . aBcDEFGH
at least 5 days and L nightse™"- .
6. The ncentre' is considered as 2 part . A B CD E.F G H
of the total school system by teachers,
administration, and board.“”
7. The gost of operation®? of the weentre" A B C D E F G H
comes - from school funds®’ as does any ‘
other part of the school systeme’
'§. Personal costs of participantszh are A B -C p B F G H
borne by the participants. : .
39 The“eﬁtire population of the classroom A B C D E F 6 H
' ‘45 encouraged to participate. '
<0, No student is denied the right to par- ABcDE ¥ GH
ticipate because of inability to meet '
financial obligations.?
nle thle group assembly and meal times are A m Cc b EF G H
_ announced by EONfS, bells, or other ‘
loud devicesSe
rp. Selection procedures e made available ~ apcDEFCGH

to all concerned if schools apply or
are selected in some manners

205rrive HMonday and leave Fridaf‘

2lyeachers’ association,#administration-repfésented.by Central

Office adininistration and principalsl associations, and school board .
have reaffirmed the concept of residential outdoor education

e

\
22paintenance, utilities, snstruction, materials, etce.

e 23not, from‘a special bucget, trust fund,‘parents' contribution;
ctce ' !
'zhfood, food snrvicesS, iaundry, transportation, nmrsing,

rxtended health insurance, etce

25¢he repular constitutnd agency‘uhich nornally provides for
the child should assume responsibility or an allowance may be puilt into
the budget to support such participants 7 . , o

J14l
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Respegtive provincial comping associa- A
tion2® health and sanitation standards
for children's resident camps are

adheted to.

{:Z h
u
g

Respective provineial camping associa=
tion2l safety standards for children's
resident camps are adhered to.

L
leo]
o
(e
=3
‘ -
o)
fanl
e e o T

rovincial camping associa-
tation standards for '
dnered toe

Respective_p
tion transpoT
'children's resident camps are a

e =

jeves fespective“pro.' -
n Campin Association™®

ilemieeto

The "pentre“ ach
¢ial and Canadia
camp accreditation.

e T TR TR T

ez

on is sought to use

Appropriate permissi
ations off the sitee

all outdoor study st

-ne

[ el

sidential outdpor etucation A
ith a pilot project‘
luated.

Each new T
programn begins W
that is thoroughly eva

g9, All teachers who accompany students are A B G

jnformed and oriented. , C

. o ) . ‘ . o
60. Adequate instructional material, equip- L
ment,” and professional assistancec’ is
made available to all teachers.

i

-
" t

fw g BN

runswick and Prince Edward Tsland which, . o,

26emeptions are New B
cluded here.

Up to 30 items could be in

‘have nonee. v
ev Brunswick and PrinceUEdward Islande. Most
ired by Ontario and to 2 lesser : ‘

27 exceptions are N
Up to 100 items could be N k

ve safety standards are requ
British Columbia.

.comprehensi
extent by Quebec and
included here.

tion accredits a campP by its ‘
accreditation followse !
’ !

'

E

l

281 the provinpial-cémping assocla
own standards Canadian Camping Association

ceference 1ihrary,

29 onsultative help, re

source speclalists,
first aid kits, etce :

0142
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61, Special interest materials, equipment, A BCDETF
~ and professional as&istance’" is made :
available to the teacher.

¢ Comments and Suggestions
- : (if more space is needed use otné?rsidewof4page)~«uIWfﬂwﬂw}Llﬂu.w

i
A
5
/ i
4
'BOphotography, rocketry, music, archery, angling, canping, etc.
f |

a3
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1. The progf&m arises from the stated ATB CTDUETF GRS
. objectives of the "centre." ' ’
2« The program'haS'particular and specific YA. B CDETFGH
activities related to the achievemen}, '
.of .each objective.: /
v , 4
3. The program-is designed to use outdoor. A BCDETFGH
. education as a process of education not
as a subject in itself. '
L. The program_provides for ind%vidual,- A BCDETFGH
small_group1 and large group“ activities.
5, The program is varied and diversified, A BCDETFGCH
not emphasizing one 'subject to the ¢ ‘
exclusion of others. J
6. The program makes use of -human re- ' o A BCDZEUPFGH o
sourcess from-the community. ' - o
v S b
7. ‘The program makes use of material A BCDETFGH %

leive to ten students

. 2single classroom to entire group, more than just eabing
together . J ‘

3forestry officers, farmers, private camp operator,'ebc.

publicly owned outdoor study stations, camps, etc.

12

1144

hneighbors' land, farm macninery, and other privately and
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8, The program makes use of human re- . A BCDZEFGAH
sources? from within the school systen.

9. The progrgm makes use of material A B COD E F G H
resources® from within the school systeiie ‘ '

10. The program allows for repose and ' A'BGCDEF G H
meditation with the amount of time :
dependent upon age, physical needs, : ,
weather, prev1dﬁ§”§étivity;”iengthmofwwwwwm;;wmw_m:WWﬁmmwwwnuﬂ S
stay, etc. Co

11. The program and objectives are commu= " A BCDEFGH

" nicated to parents and pgblic‘adequately.7' : '
12, 'The program allows for students to be A B CDEF G H

: active learners not merely observerse . ~

13, The program allows time:for sgudents/to : A B C D EF G H

: share in care and improvement® of the .
neentre." This includes grounds,
facilities, and sanitation.

1}, The program requirés the obsesrvance of - A B ¢ b E F G H
nealth and safety rulese. :

15. The progrémlallows"for meal times to A RCDEZF¥ GH

be suitably established and observed.

5purchasing department, audio-visual departuent, specialist
»consultants, etce . :

61oan of special equipment such as camaras or telascepes

7oppoxtunity for pafents to attend at least one meeting to
discuss program and objectives; publicvinformed through media, displays
and so on ' L

8with'emphasis upon leaving site as good if not in better °

condition for future participants

9.t least 1% hours is allowed for wash up, eating, clean up and’
relaxation per meal ' ‘

1145
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16. The program provides students with'an A BCDEF'GH

opportunity to-re and create their ‘
own leisure activity. o pa— _ c

17. The progran does not excessively duplicate A B C D E F G H
servicesll offered by other institutions. R .

18. The program is planned to act as a . ALB CDEF GH

o of the school curriculum.

catalystl2 to all subject matter areas

19, The program serves to integrate and A B C D EF G H
correlate. subject matter areas of the :
curriculum. ’ - )
20. The program is closely related!3 to A BCDETFGH
. the natural environment. L RN , -
1. The program is planned to meet the - A BCDETFGH
needs and,interestslh of participants.
22, The program allows for flexibility. ABCDETFGH
" 23. The program allows for grpgressiﬁé A B C D E F G H

levels of'achievement.l

10,ther than rest periods

3llit may enhance these services

12 onew interest by giving a subject relevancy «

1315 the site used only because of the large area present,
e.g. to fire rockets or have an expanded archery or golf program?

i lhgalable skills, health and physical fitness, rights and duties
of' n citizen, family life, economic consequences, methods of science,
appreciation of art, literature, music, nature, wise use of leisure time,
respect for self and others, ability to think rationally

15program may be changed not necessarily by adult planning alone
but by child interest, inclement weather, materials not available, etc.
''he general atmosphere is informal.

168ctivitias would become more challenging rather than

repatitious’

]
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2L,e The program allows for the psychomotor17 A BLCDEF *H

dqmain. ‘

25, The progran allows for the arfective18 A B C D E F G H
domairis : !

26, The program allows for the cognativel? AF‘B c D E F G H

domain.

27. The program allows for group planning,zo' ABCODETFGH
discussion, and evaluation by parbic- :
FPABS e e

. 28. The program allows for participants to A BC p EF G F U TEUTT

be involved in a representative form
of government at the ngentre."

29, The program allows for health examina- A B GDEF GH
tions and checlk-ups of the participant '
and his living quarters by a_ registered
mirse or equivalent persone.

30, The progranm allows for domestic crops K B ¢ DEFG H
to be planted, cultivated, of harvested
by participants. ‘ . \
31, The progran allows for domestic animals A BCDEF G H

to be cared for by participants.

7

17manual and motor skills -

3

-18internalization of receiving, responding, valuing, .organiza-

flticn and value concept

"19acquisition of xnowledge, and the development of those skills
and abilities necessary to use knouledge L e

20,ommittes work in which each participates as a folloner and

.

jeader, member of a work project, field trip, campfire programf etc.

2lto make the participant nealth conscious and expandfhié

,educati&h in this area; to correct and obseryve health habits, pcrsonal

hygieney sanitation, appropriate dress for weather, etce
¥ . .

T
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32, 'he.progfém‘emphasizestthe study of A B c D EF GH
natures? within its context. ’ ,
33. The progran encourages outdoor actggities A B CDEF G Hy
that gay became 1ife-long hobbies. - %
3lre Tpe‘program'epcourages §killszh requisfd A BCDETFGH
‘for the out-of-doors. ¢ ; '
3 . - . f . - ) )
.35 The,pno%ram encourages social recreation A BGCDETFGH
118, | ‘
o 56. The progran discourages the uge of A B CDGETFG H
, - formal cl'assroomvinstruction2 in an ‘ .
NI outdoor settinge. .
37. The program allows for informal games27 A B GDETFG H
designed to fit tha needs of children. ,
. 3% The program allows for the staff and A B CDETFGH
- yeachers to see and study at the ncantre” '
° prior to aprival of the studants.
39, The progran initially is a basic neces- . A B CDETFTTEG H
2 to the

It is presented

sity,schedule.
to be included.

school for activities

R v
4

t
i

to a study of a dead

swimming, skiing,

st

nunfs, etc.

leaders from the “centre

the study of a living frog in a pond contrasted

22p6p example,
aldenyde

frog in form
23 rock collecting, pird watching, photography nature craft, etc.
or'the outooTrs, €efe some are fishings boating,

2b,qucation f
, etce

snowshoeing
25folk and‘square'dancing, dramatic presenbations,

‘ folk singing,
ory telling, ebtcs -

o ~

e to\bring
the text while sittin

a math text from school and answer

~26an ezample may .

he queétions included in ¢ under a tree
27 i de p: A hel 5 s, thea:

wide games using the whele group, scavenger hunts, :asure

days which sprcial yesource
wvailabla, ptce

[
i
I

8% chores,

rest time
and comnunity are a

28meal times,
nostaff

‘

1148
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‘1,0, Input for the activities to be sncluded A BGCDETF H )
ig received from geachers, resource ‘ . - b
persons, gtudents; and parents cooperas ‘ ‘
tivelye. . , . RN
i1, The &cti%ities to0 be included are ﬁinally 'A'B CD E F G H f

/

organized by the teacherse

y2. A directory of possible program | . pc DEFGH =
activities is:available to the sd&ool.29 . b
N i R :

L3, The progranm attempts. to relate class= . A B ¢ DGEF G——H///p v
. room experienge‘and sub ject matter to o\ e - ‘ T
- reality in the out-of =doors through I ' P

first-hand experiences

s

L. The prograi encourages oxploration and A B © pEF GH ot
adventure. ( ’ . f~\
LS. The progra® allows bime blocks of 2l L, BCDETF ¢ H ?]
Jeast' one half regular schoo’. day per . . ‘ ’ o
activitye ' L
6. The progran allows for the classroom . A B GDEFZ® G H

group to be visited for the purpose of
orientation by the neentre" staff some ‘
time before the group{;:arrival at the o ¢
ncentres” . &

L7. The progran attempts to be real rather L BCcDbEF G
than simulation. : )

L ez

a

0oy

L8, The program captures the participantg' L, B CDETF c H
. 4magination as being worthwhile and .
relevante ) :

29This should not 1limit programn possibilitigs.

,30following~trails,-mountain climbing, cook-outs and hikes,
nistorical gxplorations to such sights as ahandonad farms, pnavigating
with map and compass and so on '

3y e availabie\per day: (a) after breakfast, (b) after
lunch, (c) after dinneT '

g |
11149
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9. The prograﬁ stresses good coagervation A B G H
« practices in all activities. ‘

50. The progran encourages informal teacher- A BGCDE F G H
pupil, teacher—counsellor, counsellor=. - :
student ;elationships. '

‘gl. The progran deals with some local A BCDE F G H
aspects of environmental abuse, misuse
or pollution. .

52. The progran encourages the solving of A B CDEF G H
problems connected with man's basic
needs of foods clothing, shelter, group

o living and spiritual uplift. ’ :

53. Learning methods vary with the_age and A B CDE F G H
maturity of cthe participants. . .

Sh. The progran uses a variety of learning A-BcDEF G H
and teaching methods for each partic-~
ular groups ‘

g5. The facilitf and surrounding‘afea has A B C DE F G H
been closely studied by persons repre=

- genting various disciplines SO that
maximum use can be made of its unique
teaching learning resources in the,
pmgx’am. N v !

g6, hs age of participants jncreases so does A BCcDETF@®G H
specialization and intensity of programe -

57.° The progran adjusts and adapts as the L. BCDETFGH
season of the year changes. '

g8. The program encourages the\ﬁenefits of A B CDE F G H

an orderly plan of livings

k]

, 32cook—ou-ts,.overnight hikes,'biology, geolOgy,“artifacts, food
waste from kitchen, overuse of wildernass study areas, ebtCe

33apilities, 1imitations, needs, interests

3hregulap wall balanced-meals as well as ropular rest periods,
play periods and study periods, etc. :

31150
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59, The progran is progressive in that. it A B
follows a sequence of prestudy,”study . o
on location, and follow-up study.

prestudy and follow-up study together A, BCDETF G H
should require more time than study on
location. ' -

41, The progran encourages a spiritual A BGC p EF G H
response from participants. ‘ , :

62, The prograd encourages self-discipline A B CD EF G H
and group discipline.

63, The program emphasizes the inbricate p B CDE F G H
. relationships betuween man and envir- o
onmenbe ‘ : ' ‘ ig

6l;. The program encourages the development L, BCDETFZ@ H

of thy powers of observation as a means
of learning through the involvemnent of
all the senseS.

65. The outdoor education program is LB CDEF G H
considered to be an integral part of
the regular schqol programe

66. The program is'evaluated by ﬁeachers,v A B CDE F G H
students,.parents. L

67. 75% of the preceding prograt cpiteria M B ¢c p EF GH
should be met for an acceptable :
Residential Qutdoor mducation Programe

Comnents and Suggestions

(if more space is needed use other side of page)

o
N - __'__————""— /’-— l
35¢10senass to creation, experienoe_hannony and order, challenyge’
to cregtivity, adaptability, cooperapive fellowship ' ‘ J\

11101 IR | | | ‘l
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Part IV

STAFF

An administrative unitl js responsible
for outdoor education.

The head of the administrative unit is
responsible for: ' ‘

A. coordinating efforts of an adviso
outdoor education study committee

B. organizing informational and training

sessions”’ to familiarize teachers
with purposes, guides, and materials.
for outdoor aducation -

C. developing comprehensive teacher train-
ing programs by incorporating university
courses, in-service courses, visits to

camps and other acceptable media

D. develbping policy for teacher
~attendance at residential outdoor
education facilities

EVDAGQUNHN
s E C U N

s DS GCEATFA
E S C E.P
S A P

>
o
o
‘D
=3
<'*1
[
2 o]

lsupervisor, authority, etc.
2

procedures,-etc.

3in-service

hwhile being cognizant of teacher concerns

purpose to make evaluation and recommendations concerning

program objectives, and probleﬁs,Pteacher concerns, administrative

such as time away

froﬁ home, long hours,.unfamiliarity with out-cf~doors, non-availahility
of instructional raterials and guides, and extra pay for ncentre!
-responsibilities :

20
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E. organizing a corps of teacher
specialists to cooperale and share
with classrcom teachers the respon-

‘gibility for pre-planuning act1v1tles,

_ resident teaching and follow-up
activities

F. maintzining an inventory of unique
and contributory teacher skills which
" may be used in teaching outdoor edu-
cation activities )

G. developing a program to familiarize
teachers with possibililies for the
use of the school site -and nearby

natural areas for the purposes of
outdoor education

H. coordinating development of a pfogram :
with offerings appropriate to students

from kindergarten to grade 12

I. administering a comprehensive infor-
mation.and public relations program
for out.loor educabicn

J. coordinating outdoor activities and
interests of schools and other
interested and concerned persons or

. groups B

K. providing necessary service functions.

5

3 The "centre" is agministered by an outdoor

school principal. ' A )
L. ~The principal or his assistant has
camplete administrative and supervisory ”
responsibility for the program..

~
-

[és I ép N co]

nmo

nmo

(oMo

B

T E G
QPP

F.

o

21
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’

Snnpotlatlonq for suibkable study ?ltPS, roquesbs for special
p9r°onnel materials, bupplles, equlpmrnt transportation, etc.

bals0 may be known as coordinatcr or director

. 183
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5. The principal spends at least 80% of .A B CDETFG H
his duty time on site.
6. The principal of the ncentre" appraises A BCDETFGH

teacher qpalifications, determines special
jnterests and stresses program activities
for which teachers are best qualified.

education background.

aspects9 of the operation of a"yesident -
,.children's campe :
- f .- t )
12. The. principal iB able to integrate all = A BGCDETFGH
outdoor education skills-and other
outdoor learnings through field worke

13, The pfincipal has knowledge of human A BCDETF G H
‘ growth and developmente '

14,; The pringipal is acquainted with A BCDEFGH
research . in outdoor education. :

]

'7physical environment both nathal and urban IR '

: 8r‘ec(w."eati.onal, social, personal ‘health, group planning, .
conservation, science and other scheol subject areas, and value concepts

related to above

, 9administration, health and sanitation, safety, campsite
facilities and equipment, transportation, leadership and program

105 that he can gpide the progranm planning group

VL ‘ . y 'iT1F3Q__.

7. The principal has a strong environmental A BCDETFG H.

8. The principal is able to communicate A B GC D EF G H
outdoor education in socially signif- ' ) _
icant terms. ‘ ' °

9. ‘The principal is able to démonstrate A BGCDETF G H
and commnnigate skills in outdoor :
activitiese. .

10. The principal is a trained competent A BCD=ETFG H
teacher. - '
1. The principal is knowledgeable of all A B GCDE F G H

SRR g
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15. The\ classroom teacherll understands his A B CDETFGH
or her responsibility for the safety and -
welfaxel? of students while off the ' \ .
school\grounds. _ S : i
16. Teachers\:rp encouraged to set learning A BCDG ®T FGH
; experiences in activities in which they- o - .
have most ‘skill and knowledge and which - g
coincide with needs of the group. ' v
& 17, Teacher in-sérvice training for outdoor A BCDTETFGH ¥
education is held outdoors in a camp : : wl
'setting. ' i
¢ . i
18, 'A teacher iequlres a minimum of A BCDETFGH ﬁ
experience, in-service, or pre-= - ' : 4
service educatlon in outdoor educa- g
tion before he or she is allowed to 5
accompany the class. ‘ ' . . o
19, Teachers are made %ware of the amount A B CDEVPFGH
of “housekeepmg" time required in the ' ‘ ‘
"operation of a residential camp. .
20. Teacher in~service training is not A 8 CDETF G H . a
'cnmpartmentallzed but various studies . i)
are integrated through-out the ‘training o ¥
se351on. g
.- “21. (ALl £eachers are able to teach out-of- & B C D E F G H .
" "doors. B

11hereafter nown as "teacher"

12, yritten policy is set

13evaluated by a board or director of the administrative unit

/ ‘“lhformal training such as teacher education courses

i lbgeperal clean up of cabin and cahin area, dining hall or
/ Kitchen duty, etc. - : a4l
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20", The “"centre" is used as a headquartgrs -~ ' ‘ A
for 1leadership. training and experience ’ '
- 4in the out-of-doors for:
" (a) teacher candidates | N aBCDEFG®CH
(b) in-service program for practicing A B CD E F G H ‘
, teachers . '

(c) preservice and jn-service programs " A B C D.E F G H
for personnel of private and public B ‘ . :
programs concerned with camping and

, out=of -doors. |
i
.23, Any workshops, clinles, or in-service A BCDEF G H.
‘ programs attrnded by the teachers are :

recorded on the teacher's work record

for credit. S !

2L, The general format of outdoor education _ o '

in-service is that: . .

(a) teachers g0 through a program just ABCUDETFGH
as their students might ‘ : ‘

(b) teachers are .ssisted in discovering A B c DEF GH 1
those things which can be best taught
out-Of—doors - ‘

(c) teachers are shown techniques and A BCDEF G H
illustrations for use in outdoor ‘ , ‘
education ‘ ' ' :

(d) teachers are gquainted with learn- A B c DETFGH
ing resources in the out-of=-doors ‘ ‘

(e) teachers are encouraged to develop A BCDETFGH,
programs for their own students.

25 Resource teachersl7 are employed at A BCDETF®G H
the "centre." ¢ -
16 "
human as well as materlal
17qualified, competent teachers that can help visiting class—
room teachers o . ; !
e 01560 L ‘ *
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26, Resource teachers are selected for their A'B-C D ETF G H |
general abilities and qualities of lead- f o
ershipe ' '
. B ‘ ]
27. Use is made .of resource teachers' .4 BCDETFG G i ‘
special talents. RS : ‘ ’ il
28, The make-up of the enﬁire neentre" _ A BCDETF G H ‘ |
staffl8 includes'as‘much variety as ' o
possible in interests, abilities, :
training, and experience.
29. Counsellors are students.19 ‘ . A B C p EF G H \
30. Counsellors receive educa%ion crédit A B C D & F G H
for their work at the vcentre." ’
31. The principal'has at léast one evaluation A B ¢cDETFG H
seminar20 with each counsellor during his

or her stay at the "centre."

32. Counsellors are treated as members of A B CD E F G H
the staffe.
‘33. Counsellors must attend teachef in~ ’ A B.C D.E F G H

service programs or 2 special coun-
- sellor training program.

"3l Counsellors arrive at the "centre"A , A BUCDETF G H
before the students for final briefing.
39, preservice in outdoor education is A BCDETFGH

offered to all teacher candidates.

o

18

pfincipal, resource teachers, counsellors

19high school, collegr OT university; usually volunteers o

1 20, aluation of the counsellor as well as program

P e o m— I T T

21:, institutions that traiv the largest npmber of locally hired
teachers - v

197
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36. The objectives of the preservice are: ’
(a) educationaﬁ experience for students A3 CDETFGH
" and teachers to increase their knowl-
edge and value of the environment ' )
(b) education of future teachers and A BCDETF G H
. jn-service for practicing teachers ' e
(¢) to conducf a residential. outdoor .. A BCDEFGH
education centre .
(d) that all teacher candidates'receive A BGCDEFZC H
’ outdoor education experience
(e) that. stress is laid on inter< .. ,A B G D EFGH
relaticnshipse :
37. Preservice at the teacher education A BCDETF ‘¢ H

level is administered by an %nterdis—
ciplinary advisqry-council.

Comments and Suggestions S

(if more space. is needed use other side of page)

‘ 22plans and guides, professional preparation, informs of trends,
needs, and plans, analyzes and evaluates courses, interprets concepts

.
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